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EXECUTIVE SUMMARY
CONTEXT FOR THIS REPORT
Seasons for Growth (SfG) is a grief and loss education program which aims to promote the
social and emotional wellbeing of children and young people (aged 6-18 years) who have
experienced significant change in their lives, usually as a result of death, separation or divorce.
The SfG program is unique in terms of a) its theoretical orientation in weaving interdisciplinary
understandings of childhood development with Worden‟s grief theory; b) the program
structure and educational processes it engages, across five age-tailored levels, so as to
maximise children‟s participation; c) the variations in the way it can be implemented in
different contexts; and d) the considerable length of time the program has remained in
demand. To date, over 150,000 children and young people across five countries have
participated in the program. Previous independent evaluations have consistently concluded
that the SfG program has a strong, positive effect on children and young people (Denis Muller
& Associates and Irving Saulwick & Associates, 1999; Frydenberg and Muller, 2005; Jolley and
Masters, 2004). However, these evaluations have each experienced some limitations in sample
size, scope and/or response rate and, now, are somewhat dated.
Therefore, in February 2010, Good Grief (Australia) commissioned Southern Cross University‟s
Centre for Children & Young People to refine their existing program evaluation tools and, then,
to use them to conduct a larger-scale evaluation of the SfG program. This report provides an
overview of the SfG program, describes the current tool development and presents the
evaluation results from 57 SfG groups conducted across three countries. To the best of our
knowledge, this report represents the first large-scale, Australian-based evaluation of a grief
and loss program for children and young people: it is certainly the first that can be publicly
accessed. Some brief evaluation summaries were located for three United States programs
now available in Australia (all based on USA-only data) but substantial evaluative information
could be found for only two programs exclusive to the United States (the New Beginnings
Program and Family Bereavement Program).

OVERVIEW OF THE PROJECT METHODS
This evaluation utilised a collaborative and participatory methodology, with an emphasis on
the central place of children and young people in the evaluation process. Consequently, SfG
personnel were actively involved throughout the project‟s development and implementation
and a PRE-&-POST survey for participating children and young people formed the cornerstone
of this evaluation, supplemented by complementary post-only adult COMPANION and PARENT
surveys. All surveys were administered using Qualtrics online survey software, although a
paper-based version of the PARENT survey was also developed for distribution to families
without computer and/or internet access.
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SAMPLE CHARACTERISTICS
This report presents evaluation data collected from 57 SfG groups delivered across six regions
(in Australia, New Zealand and Scotland), involving a total of 334 children and young people.
High participant response and consent rates resulted in PRE survey data being available for
almost all the children and young people in the participating SfG groups and POST survey data
being available for over four-fifths of them. Similarly, 44 COMPANION surveys were completed,
representing almost 85% of the 57 participating SfG groups. However, less than one-tenth of
participants‟ families completed a PARENT survey.
The SfG group participants were aged between six and sixteen years, with a mean age of
about 9½ years. Consequently, almost half were attending Level 2 SfG groups, with most of
the others split between Level 1 and Level 3 SfG groups and only a small minority attending
Level 4 or 5 SfG groups. There were more female than male participants and the vast majority
came from Australian SfG regions. Over three-quarters of the participants were attending their
first SfG group which, on average, was a school-based group with six members, usually more
girls than boys, exploring a variety of grief and loss issues, in accordance with standard SfG
protocols and led by a Companion who was female, of Caucasian background, aged over
40 years, working in multiple roles (usually including some teaching) and experienced at
facilitating SfG groups.
Almost all the 30 PARENT surveys were completed by females from the Sydney SfG region, most
of whom were aged over 40 years, non-Indigenous Australians and had a child attending a
SfG group for the first time. Almost everyone had received some information (usually written)
about the program before their child started their group. Most parents reported that their
children were attending SfG as a result of a parental separation and/or a significant death,
usually following a teacher‟s suggestion.

MAIN FINDINGS
1.

Children and
young people
enjoy their SfG
experience and
value it very highly

The vast majority of SfG participants completed the program with their
group, with only 16 participants (5%) known to have left early.
SfG group participants reported very high levels of satisfaction with all
aspects of the program. They particularly enjoyed being in a group,
having a Companion as a guide and being listened to. They felt their
Companion had helped them very much, was a good listener and very
trustworthy. These high ratings were supported by very enthusiastic
responses (particularly in the Post survey) to an open question asking
how participants felt about coming to a SfG group. A few participants,
mostly in the PRE survey, expressed some level of concern or
apprehension, usually in relation to feeling „nervous‟, „shy‟ or „anxious‟.
When asked, after their SfG group, why it‟s a good idea to attend, a
quarter of participants nominated group characteristics (eg: safe place
to share), while a fifth nominated SfG groups being enjoyable.
SfG Companions nominated more than twice as many things children
enjoy MOST (as opposed to LEAST) about the SfG program. The mostfrequently nominated „likes‟ included the camaraderie of being in a
group, the opportunity to express themselves and the SfG resources or
activities. Becoming comfortable with the group and the initial sharing
of their story were also the most-frequently nominated „dislikes‟.
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2.

Parents value the
SfG program

Almost all parents felt the SfG program met their expectations
(usually very well), most often in relation to helping their child realise
that other children have similar experiences and allowing their child
to express their feelings and/or thoughts. Very few parents had any
concerns about their child attending a SfG group and over one-third
chose to write an additional, positive (often very enthusiastic)
comment about the program at the end of their survey.
Although only a small sample, the PARENT survey responses closely
reflect much consistent anecdotal feedback from Companions and
Project Advisory Group members about the positive verbal
comments they receive from participants‟ families, particularly
during the „Celebration‟ sessions.

3.

Companions value
the SfG program

SfG Companions were confident (usually very) in their ability to
effectively facilitate their groups and felt most strongly influenced by
their personal capacities and motivations but also as a result of their
initial SfG training.
Almost half of the Companions chose to write an additional, positive
(often very enthusiastic) comment about the program at the end of
their survey.
Most Companions perceived they had been changed by their
involvement with the SfG program, either „a little‟ (41%) or „a great
deal‟ (43%).
The mostly frequently nominated changes were
improvements in Companions‟ understanding about children (57%)
and in their own personal qualities (32%).
Most Companions acknowledged that learning about Worden‟s
grief tasks had contributed to their improved understandings,
particularly in relation to „the importance of action in working
through loss and grief‟ and „the experiences of the children‟.

4.

The SfG program
addresses an
increasinglycommon area of
need

Experiences of change, loss and grief feature significantly in the lives
of many children and young people: as just one example, almost
one-third of Australians experience the loss of a parent (through
divorce, separation or death) before turning 18 years of age.
SfG Companions agreed that five key issues1 addressed within the
SfG program do each represent quite a challenge for children
experiencing change in their families, with mean ratings of between
3.86 and 4.30 points from a possible five for each item.
Parents also agreed that these five key issues each represented
somewhat of a challenge for their child, with mean ratings of
between 3.17 and 3.83 points from a possible five for each item.
About half the participants also nominated similarly-themed
potential benefits as good reasons to attend a SfG group.

1

The five key issues evaluated were: Knowing there is someone they can talk to; Understanding and managing their (mixed up) feelings; Recognising they can‟t
change what‟s happened; Understanding they are not to blame; and Recognising that sometimes change can be a good thing.
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5.

The SfG program
helps children and
young people
experiencing
change, loss and
grief

Almost all participants felt that SfG had been helpful for them, 69%
„a lot‟. Similarly, almost all parents also felt that SfG had been helpful
for their child, 43% „a lot‟.
Over four-fifths of both participants and parents nominated a variety
of ways in which SfG had been helpful for the participant, with most
of these comments falling into four main benefit categories:
- Building participants‟ understanding & skills;
- Improving participants‟ emotional wellbeing;
- Enabling participants to express themselves; and
- Strengthening participants‟ social and support networks.
Only eight participants (3%) rated and/or commented about their
SfG group having been of limited help for them.

6.

The SfG program
builds participants’
understanding and
skills

When asked how SfG helped them, 90 participants (35%) mentioned
ways it had helped their understanding and/or skills. Participants‟
PRE-POST self-ratings showed widespread, statistically significant
improvements in their emotional literacy and their understanding of
change. The most significant changes were in relation to: „Some
good things have come from the changes‟, „It‟s OK to cry when
you‟re sad‟, „It‟s OK to feel angry‟ and „Change happens in lots of
families‟.
When asked how SfG helped their child, 17 parents (57%) mentioned
ways it had helped their child‟s understanding and/or skills. Parents‟
also perceived extremely significant PRE-POST improvements in their
children‟s learning, particularly in relation to „Recognising they are
not the only one‟ and „Understanding that families change‟.
Similar themes emerged (in a similar order) when Companions were
asked what they considered the main learning for SfG group
participants. Companions rated the SfG program as very successful
at supporting a range of children‟s learning, particularly in relation to
the dominant themes already identified, „Recognising that they are
not the only one‟ and „Understanding that families change‟.

7.

The SfG program
improves
participants’
emotional
wellbeing

When asked how SfG helped them, 79 participants (31%) mentioned
ways it had helped their emotional wellbeing.
When asked how SfG helped their child, 6 parents (20%) mentioned
ways it had helped their child‟s emotional wellbeing (eg: it had
boosted their child‟s confidence, the child was feeling happier
and/or showing less emotional distress).
Parents‟ perceived
extremely significant PRE-POST improvements in their children‟s
resilience, self-confidence and self-esteem.
Thirteen Companions (30%) mentioned similar emotional wellbeingrelated themes when asked what they considered the main learning
for SfG group participants. Companions rated the SfG program as
successfully supporting children‟s self-confidence, self-esteem and
resilience.
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8.

The SfG program
enables
participants to
express their views,
thoughts and
feelings

When asked how SfG helped them, 59 participants (23%) mentioned
ways it had helped them express themselves. Participants‟ PRE-POST
self-ratings also showed significant improvements in their capacity to
express themselves, specifically in relation to „I have some important
things to say that might help other kids‟, „I am OK talking about the
change in my family‟, „I am OK talking about my feelings‟ and
„Sometimes I find it hard to say how I feel‟.
When asked how SfG helped their child, 11 parents (37%) mentioned
ways it had helped their child to express themself (eg: how their child
had become more willing, confident and/or better able to verbalise
their feelings). Parents‟ also perceived an extremely significant PREPOST improvement in their child‟s capacity to express their views.
Most responding parents reported that their child discussed what
they were learning in their SfG group. Almost all parents reported
talking with their child about the changes in their family, with the vast
majority perceiving that these conversations had changed since
their child attended the SfG group.
Companions also agreed that the SfG program was very successful
at supporting participants to express their views, with a mean rating
of over 4½ points from a possible five.

9.

The SfG program
strengthens
participants’ social
and support
networks

When asked how SfG helped them, 12 participants (5%) mentioned
ways it had helped their social and support networks. Participants‟
PRE-POST self-ratings showed a very significant improvement in
relation to „I know who I can talk to when I feel scared or lonely‟.

10. The SfG program is
equally popular
and effective
across most
participant
subgroups but it is
used less often in
secondary school
contexts

Multivariate analyses for each attitude, outcome and satisfaction
survey item revealed relatively few consistent differences between
16 participant subgroups, suggesting the SfG program is equally well
received and effective across a wide range of participant, group
and Companion contexts.
There were, however, consistently more favourable responses from
younger participants – who reported liking SfG more, feeling more
helped by it and finding the „seasons‟ metaphor the most helpful.
It was difficult to recruit secondary school-aged participants for this
evaluation, as few such groups were held in the six participating
regions. Companions and Project Advisory Committee feedback
suggests that this is an ongoing issue: although the SfG program can
work well for older participants, its eight-week, group structure can
be challenging within secondary schools‟ culture and time-tabling.

When asked how SfG helped their child, 4 parents (13%) mentioned
ways it had helped their child‟s social and support networks (eg: how
their child had developed new friendships or benefited from having
access to a „neutral‟ adult). Parents‟ also perceived an extremely
significant PRE-POST improvement in their child‟s capacity to identify
their support networks.
Fourteen Companions (32%) mentioned similar network-related
themes when asked what they considered the main learning for SfG
group participants.
Companions rated the SfG program as
successfully supporting participants to identify their support networks,
with a mean rating of over 4½ points from a possible five.
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11. All aspects of the
SfG program
contribute to
promoting
participants’
wellbeing

Both Companions and parents rated all aspects of the SfG program
as quite-very important in promoting participants‟ wellbeing, with
mean ratings over four points from a possible five on all components.
Almost all SfG group participants acknowledged the usefulness of
the „seasons‟ metaphor for helping them understand how life
sometimes changes too, either „a little‟/ „quite a bit‟ (42%) or „a lot‟
(53%), with a mean rating of 4.35 points from a possible five.
Companions also considered the metaphor important in facilitating
participants‟ learning, particularly regarding the inevitability of
change and loss and understanding life‟s ups and downs.
Parents also rated the „seasons‟ metaphor as the important aspect
of the SfG program, in terms of supporting their child.
Almost all SfG group participants felt it was important for young
people to have a say when changes happened in their lives, with a
mean rating of 4.47 points from a possible five. The importance of
„having a say‟ revolved around three key themes: the potential
impact on their emotional wellbeing, ensuring others were aware of
their views and equity or rights-based reasons.
However, 20
participants (10%) felt it may not always be important and/or
appropriate or that some caution may be needed.

12. The new
evaluation system
received mostly
positive feedback

SfG group participants generally reacted positively towards the new
survey, particularly in the POST round, where it received an overall
rating of 4.33 points from a possible five. Younger participants were
much more likely to report liking the survey „a lot‟ but the largest PREPOST increases came from older participants. Male participants were
also much more likely to report liking the survey „a lot‟ in the PRE
survey while female participants were more likely to increase their
liking of the survey over time.
Companions were also mostly positive about the participant surveys,
with most agreeing the PRE survey successfully achieved its aim of
providing a non-threatening introduction to the program whilst
capturing participants‟ views before starting their groups. Indeed,
almost half the Companions felt that completing it had a positive
impact on participants‟ experience of starting the SfG program.
While most Companions felt that participants found their surveys
„mostly‟ or „very‟ easy to complete, one-third reported having
experienced some difficulties in relation to the survey‟s language,
length and/or complexity, particularly for younger participants.
About one-fifth of Companions chose to make an optional
additional comment about the Companion survey (with all of these
comments being positive) and about the PARENT survey (with most
acknowledging the difficulty of securing parental survey feedback
and/or suggesting paper-based surveys may be more successful).
The internet-based survey delivery method appears to have worked
well for most groups, with only three Companions (8%) reporting any
access issues or technology-related difficulties. However, limited
computer access and/or internet speed did prohibit some willing SfG
sites from participating in this evaluation.
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RECOMMENDATIONS
1.

The SfG program warrants more widespread implementation, across a broad range of
participants and contexts. Good Grief (Australia) can actively promote the current SfG
program with confidence in the benefits it offers for participating children and young
people, across a broad range of change-related issues. The SfG program‟s acceptability
and impact remained mostly very consistent, even in the face of variations to its
recommended content and or delivery methods. The SfG program addresses a significant
area of need which can have long-term impacts on mental wellbeing throughout the
lifespan. The overwhelmingly positive feedback, from all stakeholders, suggest that the
SfG program is a particularly acceptable and appropriate way of addressing this need,
especially among primary school-aged children. Comments regarding the limited
capacity of some SfG sites and Companions to meet the demand for SfG groups suggest
an urgent need to train additional Companions and/or to better resource existing
Companions, especially those working in other, often time-intensive, school roles.

2.

Further evaluation is required to review the SfG program’s implementation and impact for
older participants, particularly within secondary school contexts. Unfortunately few older
groups were available for inclusion in this evaluation, making it more difficult to draw
confident conclusions about the SfG program‟s acceptability and impact for these young
people. Anecdotal Companion and Project Advisory Committee feedback suggests that
the SfG program can deliver substantial benefits for older participants but additional
evaluative data are required to confirm this. The anecdotal feedback also suggests some
factors (eg: school workloads and increased self-consciousness) that may restrict the
involvement of older participants, as well as suggesting some potential program
modifications that might increase participation rates. A useful first step towards answering
this question would be to gather further feedback from young people, other Companions
and school principals (from SfG sites with higher and lower rates of conducting secondary
school-aged SfG groups).

3.

Additional research is needed to determine the longer-term impact of the SfG program.
With increasing focus on the life-long importance of children and young people‟s social
and emotional wellbeing, and the inevitability of encountering major changes through
life, a larger and longer-term trial would provide more conclusive evidence regarding the
SfG program‟s contribution. It certainly offers a low-cost approach (usually being
delivered by volunteers with materials costing less than $15 per participant) to address
what is becoming an increasingly costly problem for society.

4.

The SfG program may be further enhanced by a review of its content and activities. It is
almost ten years since the SfG program was last reviewed. Therefore, although „outdatedness‟ did not really feature in the feedback, it would seem timely to ensure that the
program still fully reflects the most contemporary evidence in the field. There were also
some comments, from participants and Companions, requesting the incorporation of
activities using the personal technologies (eg: i-pods and digital cameras) that are now a
major part of young people‟s lives.
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5.

The SfG program may be further strengthened by the inclusion of a ‘parent’ component,
for the families and carers of children attending a SfG group. There is consistent research
evidence demonstrating the critical role of quality parenting and parent-child
relationships in supporting children to adjust to family changes (Amato, 2005; Mooney et
al., 2009; Pryor and Rodgers, 2001). Although not a major focus of this evaluation, most
responding parents reported having also felt challenged by the changes in their families
and indicated that they could be interested in getting involved in a SfG program for
parents. Some Companions and Project Advisory Committee members also commented
on the need for/ potential of a parent SfG component. Given the usual difficulty of
achieving consistent attendance at multi-week adult programs, a more flexible delivery
approach (ie: half or full day) could be useful. Again, gathering additional feedback from
families and carers (about preferred program content and delivery options) would be a
useful starting point in addressing this recommendation.

6.

Following some minor revisions, Good Grief should strongly encourage all SfG Trainers and
Companions to utilise the new evaluation system as a routine part of conducting their SfG
groups. This system can provide „live‟ feedback, at regional, national or overall levels,
based on the surveys completed at any given point in time. Given the large numbers of
children and young people attending SfG groups (over 10,000 annually across at least five
countries), this could provide an invaluable data source for more nuanced research
regarding young people‟s experience of change, loss and grief. The limited access to
computers and or the internet, which was an issue for some SfG groups, could be partially
addressed by developing paper versions of all surveys. However, this may raise other
concerns about literacy levels and if/how paper-based data could be entered into the
computer-based system for inclusion in overall analyses and reporting.
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INTRODUCTION
BACKGROUND
Over the past 20 years, children and young people‟s social and emotional wellbeing has
received increasing attention, in line with growing community concerns about the numbers of
children presenting with mental health problems and major publicity about youth suicide rates
(Sawyer et al., 2000). Latest figures indicate that almost one-quarter of Australian youth (aged
12-25 years) have some form of mental health difficulty including anxiety, depression and other
affective disorders, as well as a variety of substance use, childhood, eating, personality and
psychotic disorders (Access Economics Pty Ltd, 2009). These difficulties emerge as a result of
many different social and psychological stressors impacting on children, including factors such
as parental separation, abuse, death of a relative or friend, friendship problems, homelessness,
parental unemployment, illness, injury, disability and failure at school (Sawyer et al., 2000).
Experiences of loss and grief (separation, divorce, death, illness, disability, migration, adoption,
etc) feature significantly in the lives of many children and young people. Recent evidence
suggests, for example, that 24% of 18-24 year olds report that their parents had divorced or
separated prior to them turning 18 years of age and 5% experienced the death of a parent
during their childhood (Australian Bureau of Statistics, 2008).
While experiencing such losses can markedly influence young people‟s perceptions of
themselves and their world, they need not result in long-term emotional harm (Davies, 1991;
Tyson-Rawson, 1996). While discussions about how to support children experiencing these
challenges was, in the past, heavily circumscribed by discourses of „illness‟, „risk‟ and „harm‟
(Wallerstein and Kelly, 1980), there has now been a shift towards notions of „wellbeing‟,
„resilience‟ and „psychosocial competence‟, all conferring more agency on the child (Hill et
al., 2007). This shift aligns more readily with the idea that children are active participants in
their own lives, families, schools and communities, hold perspectives that are valuable in their
own right and provide critical insights we should know about if we are to be responsive to their
needs (Percy-Smith and Thomas, 2009). Such developments open up new possibilities for
understanding how children and young people adapt to change and loss and for identifying
the most appropriate educational approaches for supporting them.
Children have a quite extraordinary capacity for coping, problem solving, decision making
and goal setting (de Winter et al., 1997; Graham, 2004) although clearly they do best in
developing competence with these in a supportive social environment (Smith, 2002).
Common emotional responses such as sadness, anxiety, anger, resentment, confusion, guilt
and loyalty tensions (Graham, 2004; Worden, 1991; Worden, 1996) need to be heard,
acknowledged and respected.
Identifying the complex interplay between children‟s
vulnerability and agency in managing their grief reactions is now seen as critically important
(Graham and Fitzgerald, 2010a) for fostering a deeper recognition of the child and the unique
and creative ways they interpret and respond to change and loss.
Helping children articulate their opinions on their environment, stimulating them to develop
social responsibility appears to be a crucial, but often forgotten factor in the prevention of
psychosocial problems and the promotion of health and wellbeing. Therefore, a serious dialogue
with children in matters concerning their own quality of life, in other words, encouraging children's
participation, should both be considered as a basic right, and as a precondition for the
promotion of health and wellbeing (de Winter et al., 1997 p16).
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ABOUT THE SEASONS FOR GROWTH PROGRAM
OVERVIEW
Seasons for Growth (SfG) is a grief and loss education program which aims to promote the
social and emotional wellbeing of children and young people (aged 6-18 years) who have
experienced significant change in their lives, usually as a result of death, separation or divorce.
It was first developed in 1996 (and revised in 2002), largely in response to community concerns
about the implications of a burgeoning divorce rate on children in Australia, but also to redress
the lack of support resources available for children adjusting to death in their families
(Graham, 1996a; Graham, 1996b; Graham, 2002a; Graham, 2002b).
Drawing on the literature and principles outlined earlier, the SfG program involves small group,
like-to-like peer learning processes (facilitated by an adult), creating a space for children to
„have a say‟ and providing an invitation to learn and practise new ways of thinking and
responding to changes in their families. The emphasis is on understanding the effects of
change, loss and grief, whilst developing skills in communication, decision-making and
problem-solving through a peer support network so as to help restore self confidence and selfesteem. The learning process is underpinned throughout by an emphasis on the development
of identity (I am), voice (I have) and competence (I can). Such support facilitates children to
reconstruct their experience in ways that enhance agency (their sense of being enabled and
so acting upon what they can influence) rather than dependency (being constrained by
acting upon decisions, processes or family dynamics they can‟t or don‟t wish to influence)
(Smith, 2002). This approach remains relevant, with recent research reaffirming that children
gradually come to make sense of their world and their experiences through participating in
conversations and social interactions with adults and peers (Theis, 2009; Tisdall et al., 2006).

CONTENT & DELIVERY
Seasons for Growth is an eight-week group program (usually 4-7 children with an adult
„Companion‟), with a ninth „Celebration‟ and two subsequent „Reconnector‟ sessions (ranging
from 40-60 minutes each, depending on participants‟ ages). There are five SfG „Levels‟: three
for primary school-aged children (6-8 years, 9-10 years and 11-12 years) and two for secondary
school-aged young people (13-15 years and 16-18 years). The SfG program is most often
delivered through school settings (whereby participating students are withdrawn from other
lessons) but has also been used in a variety of welfare and other community organisations.
Each SfG Level has a sound curriculum structure, incorporating a wide range of ageappropriate creative learning activities including art, mime, role-play, stories, discussion,
playdough, music and journaling. This range enables children to have a say about which
options might work best for them. The SfG program involves a comprehensive range of
support materials including Companion Manuals and participant Journals for each of the five
Levels, a Site Coordinator‟s Manual and a Trainer‟s Manual. Children‟s learning is largely
generated through respectful conversations with each other, facilitated (but not dominated)
by an appropriately trained adult – called a „Companion‟ to reflect the notion of „keeping
company with‟ the children throughout the conversations considered to be at the centre of
the learning process. Their role requires them to have the skills to listen to children and hear
their voices but also to scaffold them to discover and negotiate who they are and their place
within a changing family.
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THEORETICAL FOUNDATION
As the name implies, the SfG program draws on
the wide variation in the seasons as a metaphor
for the „ups and downs‟ of life, reflecting the
experience of both agency and vulnerability, as
well as the unique ways „seasons‟ are
experienced. The grief theory underpinning the
program is based on Worden‟s „tasks‟ (Worden,
1991; Worden, 1996), a conceptualisation of
grief which is significant in that it signals a shift
from passivity to action/responsibility in
managing one‟s experience, hence more
closely reflecting notions of children‟s
competence and agency. The opposite figure
illustrates how Worden‟s four „tasks‟ of grief are
interwoven with the four SfG „seasons‟.

The educational (as opposed to clinical)
approach of the SfG program purposely
implicates children in the project of their
own wellbeing by allowing them to act on
themselves (Kaganas and Diduck, 2004).
In acknowledging the complex interplay
between children‟s agency and
vulnerability, the program assists them not
only in understanding what happens when
significant change and loss occurs in their
lives but, importantly, how they might best
respond to this. To this end, each of the
eight weekly sessions addresses a specific
theme, as outlined in the opposite table.

COMPARISON TO OTHER SIMILAR PROGRAMS
A broad-ranging internet search identified a number of similar support programs operating in
Australia, as summarised in the following table. As shown, after 15 years, the SfG program
remains relatively unique in the Australian context:
SfG is available nationally while most other programs operate in only one or two states;
SfG is the only internationally-available program developed in Australia;
SfG actively seeks to bring together children having experienced different losses whereas
most other programs encourage single-issue groups;
SfG is tailored to narrower age-groups than the other programs; and
SfG is the only program with Australian evaluative information available.
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PROGRAM NAME

Seasons for
Growth

Anglicare – Star
Bear & Star
Bound

AUSTRALIAN GRIEF & LOSS SUPPORT PROGRAMS FOR CHILDREN & YOUNG PEOPLE
WHERE
ISSUES
CHILDREN’S
AGES
PARENTAL
PREVIOUS
AVAILABLE
ADDRESSED
INVOLVEMENT
INCLUDED
INVOLVEMENT
EVALUATIONS
Australiawide &
Wide-ranging grief
international & loss issues (eg:
(New
death, separation,
Zealand, the divorce, moving house,
adoption)
UK, Ireland
& Peru)
South
Australia

Anglicare
KidsAreFirst Banana Splitz &
MAD

South
Australia

Blue Skies

Perth

Children of
Divorce
Intervention
Program

Bereavement only
(of parent, sibling or
carer only)

Eight weekly 40-60
1999, 2004 & 2005
minute group
Five levels:
(Australia only) –
sessions (4-8
6-8, 9-10, Concurrent parent
children) +
11-12, 13-15 support sessions positive response &
various pre-post &/or
Celebration session
& 16-18
available
self-perceived
+ two Reconnector
years
improvements
sessions
Two-day weekend
camp

Bereavement only Two consecutive fullday group sessions

None apparent

None located

None apparent

Pre-1992 (New York) –
pre-post improved
adjustment at home &
school

(of parent or carer only)

Bereavement only

National Centre
for Childhood
Grief

Paradise Kids

Rainbows &
Spectrum

Australiawide

Brisbane &
Gold Coast

(of anyone significant in
child‟s life)

Bereavement only
(any family member or
friend)

Wide-ranging grief
& loss issues (eg:
death, illness,
separation, moving
house, bullying)

8-12 years

2003 (USA) – pre-post
6-10, 11-14
Two parent
RCT found improved
& 15-18
education sessions symptoms, behaviour &
years
functioning

Initial individual
meeting with
4-14 years
facilitator + monthly (split into 4-6, 7- Concurrent parent
9 & 10-14 for
1½-hour group
support group
sessions for as long some activities)
as needed

None located

Initial individual
meeting with
Initial assessment
facilitator + individual
session (alone) +
3-18
years
counselling +
(tailored to age) concurrent parent
fortnightly 2-hour
support group
group sessions for
as long as needed

None located

Seven weekly group
sessions

6-11 years
(other ages
included at
Gold Coast)

Wide-ranging grief
Twelve 40-minute
& loss issues but
International
group
sessions (3-5 5-12 years
they try to keep
(USA-based),
children)
held over 6- (Rainbows)
similar together (eg:
including
12
weeks
+ one final 13-18 years
death, divorce,
Australia
multi-group
incarceration,
(Spectrum)
deployment or other
Celebration session
significant family event)
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None located

None located

International
Twelve to fifteen
(USA-based), Parental separation
Kindergarten
small group sessions
including
& divorce only
to Year 8
in a school
Australia

Melbourne

None apparent

5-12 years Initial assessment
Initial assessment
(Banana session (with child)
session (with parent)
Parental separation
Splitz)
+ four to six weekly
+ given feedback
& divorce only
2-hour group
about child‟s
13-17 years
sessions
participation
(MAD)

Ten weekly 1-hour
Cognitive
PTSD following
International
Behavioural
group sessions (5-8
exposure
to
trauma
(USA-based),
Intervention for
children) + up to
including & (eg: victim of violence,
Trauma in
three individual
disaster, accidents,
Australia
physical abuse/injury)
Schools
sessions

Kids Grieve Too

5-12 years
(Star Bear)
13-17 years
(Star Bound)

Concurrent parent
support group

None located

Some parent
groups available

2000 (USA, divorce only)
– positive response &
self-perceived improved
wellbeing
2003-06 (all USA groups)
– pre-post improved
communication of
feelings & wellbeing

CENTRE FOR CHILDREN & YOUNG PEOPLE, SOUTHERN CROSS UNIVERSITY

METHODS
THE OVERALL APPROACH
This evaluation utilised a collaborative, participatory methodology, reflecting the „evaluative
learning‟ approach which has been refined by the CCYP in conducting almost 50 projects in
partnership with community-based organisations (Newell et al., 2008). An evaluative learning
approach typically incorporates elements from a variety of evaluation theories and models,
particularly Empowerment Evaluation, which: “… aims to increase the probability of achieving
program success by (1) providing program stakeholders with tools for assessing the planning,
implementation and self-evaluation of their program and (2) mainstreaming evaluation as part
of the planning and management of the program/organisation” (Fetterman and
Wandersman, 2005 p.28). Very resonant with the SfG program, Empowerment Evaluation
conceptualises an evaluator as a „critical friend‟ and is based on a fundamental belief in
people‟s desire and capacity to understand their own situation and to create appropriate
solutions, when provided with the necessary tools and conditions.
This methodological approach was selected as the most appropriate for this project because
the client organisation was interested in the development of an evaluation system that could
be used routinely within the SfG program, in order to facilitate the ongoing collection and
reporting of comprehensive participation and evaluative data:
Collaborative and participatory evaluation approaches are particularly well-suited to
providing service organisations with rich and meaningful iterative feedback capable of
enhancing programs‟ ultimate outcomes (Muir et al., 2009; Ryan, 2003);
These approaches are also considered the most likely to contribute towards the growing
need and demand for community organisations to develop their skills and take
responsibility for evaluating their outcomes (Melville, 2008; Millar and Guenther, 2007; Our
Community, 2003);
Maximising the active engagement of organisations and program participants in the
evaluation process is also considered more ethical and socially just, which are seen as
increasingly important in contemporary evaluation practice (Fetterman and
Wandersman, 2005; Kushner, 2005; Schwandt, 2007; Schweigert, 2007); and
More experimental approaches tend to be less useful when applied to community-based
programs addressing complex human needs, where control conditions, randomisation
and/or rigidly-standardised interventions may not be ethically or practically appropriate
and where only quantitative outcome-focused measures may not be sufficient to fully
understand any actual impact (Chatterji, 2007; McCall & Green, 2004; Smith & Pell, 2003).
Another foundation of the CCYP‟s approach is the central place of children and young
people in the evaluation process. Doing evaluation with (rather than on) children requires that
researchers carefully consider the particular children who will be involved as well as how they
can be involved, safely and respectfully (Johnson, 2009; Tisdall et al., 2006). Researching with
children about more sensitive issues, such as those covered within the SfG program, presents
particular challenges (Graham and Fitzgerald, 2010b; Halse and Honey, 2007). Consequently,
reports of children‟s experience of loss and grief are often based on adult perceptions rather
than on the views of children themselves (Worden, 1996). Our impetus to involve children in
this evaluation reflects a growing acknowledgment that they are persons in their own right,
worthy of recognition, respect and voice (Greene and Hill, 2005) and of the relationship
between meaningful participation and actual wellbeing (de Winter et al., 1997).
P a g e | 13

SUPPORTING CHILDREN THROUGH GRIEF & LOSS: Evaluation of the Seasons for Growth Program

TOOL DEVELOPMENT
In keeping with the above approach, the multidisciplinary CCYP research team collaborated
with a Project Advisory Committee (comprising two members of the Good Grief executive and
experienced Seasons for Growth Trainers from each of six participating SfG regions) to develop
drafts of the tools and processes for use within this evaluation. These drafts were further refined
through discussions and pilot-testing with groups of children and young people (across the SfG
age-range), at various stages of their development.

PARTICIPANT SURVEYS
The cornerstone of this evaluation was a PRE-&-POST survey for the children and young people
participating in SfG groups. This presented a challenge, to develop evaluation tools capable
of meaningfully and appropriately engaging SfG participants across the full 6-18 year agerange, without detracting from their SfG experience. Based on advice that many participants
may be initially unsure of the purpose of attending a SfG group, and given the sensitivities
associated with many reasons for attending, there was also a need for carefully-considered
wording of questions, particularly in the PRE surveys. A modest project budget, the need to
tailor questions to participants‟ ages and a desire to include Australia-wide and international
SfG groups meant that computer-based surveys were most feasible and efficient.
Consequently, in keeping with the SfG philosophy, we sought to develop a „conversational‟
evaluation process whereby video avatars (animated cartoon characters) introduced
participants to the SfG program and guided them through online PRE-&-POST surveys (via
Qualtrics software):
In the first few screens, „Anne‟ introduces the program and survey:
Anne: Hello and welcome! My name is Anne and I wrote Seasons for Growth to help children when changes happen in
their lives. Every year, thousands of children come to Seasons for Growth groups – so it’s very important to me that
they’re places where children learn a lot and love to go. One of the best ways I know to make this happen is to talk with
children just like you! Let me introduce you to Orlando.
Orlando: Hello there. I’ve been looking forward to talking with you! And it’s not every day you get to talk with an owl!
Anne: Orlando is going to ask you some questions about some of the things you’ll be learning during your group.
Orlando: There’s no right or wrong answers – we just want to know your ideas. If there’s a question you’re not sure
about, you can skip past it.
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Then „Orlando‟ guides participants through the rest of the survey questions, often pointing
as he announces the response options (see Appendix A for the full survey script):
Orlando: OK, so here we go … first things first – I’d like to get to know you a bit better. Are you … a boy / a girl?

With each new question type, „Albert‟ guides participants about how to answer them,
while Orlando continues to ask the questions:
Orlando: In the next part, can you tell us how much you agree with these ideas.
Albert: This question is a bit different – slide the button to show how much you agree
Orlando: My family is still special even though it’s changed.

While the majority of questions were asked of all SfG group participants, a few additional
questions were asked only of older participants (either Levels 2-5 or Level 4-5 only). Throughout
this report, headings and/or footnotes indicate the questions not asked of all participants.

COMPANION AND PARENT SURVEYS
Corresponding post-only surveys were developed for completion by adult Companions who
led the SfG groups and by participants‟ parents. These surveys (included in Appendices B and
C) sought each group‟s feedback about the SfG program and its perceived impact on
participating children. Both surveys were administered via the Qualtrics online survey software,
although without any accompanying avatars. A paper-based version of the PARENT survey
was also developed for distribution to families without computer and/or internet access.
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DATA COLLECTION AND MANAGEMENT
In keeping with the collaborative approach of this evaluation, many different people were
involved in recruiting participants and/or collecting the data presented in this report:
Phase 1: Recruiting SfG Regions – Good Grief executives recruited senior Trainers from six
SfG regions (the Hunter, Dubbo, metropolitan Sydney and Victoria in Australia and,
internationally, Scotland and New Zealand) who were willing to volunteer in the roles
described below, as well as by serving on the Project‟s Advisory Committee.
Phase 2: Recruiting SfG Groups – Each Regional Trainer then recruited Companions from
up to 15 SfG groups (representative of the diversity of sites and participant groups) within
their region who were willing to trial the new evaluation system.
Phase 3: Recruiting SfG Participants – Each volunteer Companion then encouraged the
children and young people in their groups to complete the PRE-and-POST surveys, as well
as completing their own COMPANION survey and encouraging participants‟ families to
complete a PARENT survey. They were provided with instruction guides to assist them with
each of these tasks (see Appendices D, E and F).
Throughout the data collection period (May 2010 – February 2011), the first author regularly
reviewed the online data in order to track the location and number of groups participating,
the survey response rates being achieved and any gaps or queries in need of followup and/or
clarification with the Trainers and Companions. This process was facilitated by each SfG group
and participant being allocated a unique identification code, thereby allowing the PRE-&POST, COMPANION and PARENT surveys to be linked appropriately (see Appendix G for how the
SfG Trainers and Companions assisted with allocating these codes). A summary of the
participant data was prepared fortnightly and distributed to the Trainers who would, then,
liaise with their local Companions in relation to any gaps or other issues.

DATA ANALYSES
All survey data were exported from the Qualtrics software for processing and analyses, using a
combination of Microsoft Excel and SAS statistical software. Basic descriptive statistics (eg:
means, counts and/or percentages) were calculated for each question asked across the
various surveys.
For each attitude, outcome and satisfaction item in the PRE-&-POST surveys (as summarised in
the table opposite), chi square ( 2) and/or Fisher‟s Exact Test analyses then explored whether
any potentially significant univariate differences existed within the 16 participant subgroups
also outlined in the table. Where any such differences were identified (p<0.2 for a given survey
item), those subgroup factors were then entered into multivariate analyses (backwards
hierarchical logistic regression models) to determine which, if any, remained independent
predictors of that survey item. Only the latter results are presented in this report.
In addition, paired t-tests (for continuous variables) or z-tests (for categorical variables) were
conducted to determine whether any apparent Pre-Post differences were statistically
significant.
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SFG PROGRAM EVALUATION: COMPARATIVE ANALYSIS ITEMS
SURVEY ITEMS
PARTICIPANT SUBGROUPS COMPARED
Why do you think it‟s a good idea to come to a SfG group?

Attitude
Items

How are you feeling about coming to the SfG group?
Do you think it‟s important for young people to have a say when
changes happen in their lives?
I am OK talking about change in my family
I have some important things to say that might help other kids
My family is still special even though it‟s changed
Sometimes I find it hard to say how I feel
I am a good friend
I worry the changes were my fault
Change happens in lots of families

Outcome
Items
(Looking for
any differences
in Pre-Post
changes)

Some good things have come from the changes in my family
It‟s OK to feel angry
I can choose how I want to act when I feel sad or angry
I know who I can talk to when I feel scared or lonely
It‟s OK to cry when you‟re sad
I am OK talking about my feelings
When I‟m angry, I take it out on my family or friends
I know people who can help me when I feel confused or angry
I think I‟m the only one who has difficult times
I can understand how others might feel
Was SfG helpful for you?
Did thinking about how the seasons change help you understand
how life sometimes changes too?

Gender

Males / Females

Age

6-8 years / 9-11 years / 12-16 years

Country

Australia / New Zealand / Scotland

SfG Level

Level 1 / Level 2 / Level 3 / Level 4-5

SfG
Experience

1st time / Been before

SfG Group
Size

3-4 members / 5-7 members /
8+ members

SfG Group
Setting

School / Other

SfG Group
Gender Mix

All-mostly girls / All-mostly boys /
Fairly even

SfG Group
Issues

Mixed issues / Single issue

SfG Group
Variations

None / Some

Companion
SfG
Experience

1st group / 2-5 groups / 6+ groups

Companion
Gender

Female / Male or mixed

Companion
Age

Up to 40 years / 41-50 years /
51+ years

Companion
How much did you like …? Belonging to a SfG group / Your
SfG Journal / Being able to talk with other kids / Being listened Discipline
to / Having a Companion to guide your learning
Companion

Satisfaction I think my SfG Companion … Is a good listener / Got to know
Items
me well / Is someone I can trust / Is hard to talk to / Helped
our group to learn a lot
Did you like doing the survey?

Ethnic
Background
Survey
Completion

Multidisciplinary / Teaching only /
Counselling or pastoral only
Caucasian / Indigenous
Both PRE & POST / PRE or POST only

Qualitative responses to open-ended questions were coded to determine the dominant
themes emerging. The results of these thematic analyses are summarised within the main
body of this report and provided in detail in the Appendices. All free text responses to each
open-ended question were also copied into the online „Wordle‟ program (see
www.wordle.net), which provides a visual image illustrating the 40 most-commonly used words,
with each word‟s size in proportion to how often it was used.
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DATA INTERPRETATION GUIDE
The relatively small sample sizes available for some subgroup and/or Pre-Post comparisons
sometimes limited the power of this evaluation to detect what may have been „real‟ changes
or differences. Consequently, what appear to be large differences (in means or percentages)
may necessarily be described as „similar‟. In order to acknowledge all potentially meaningful
differences, results in this report are narratively described as higher-lower or more-less when the
statistical testing produced significance (p) values of less than 0.2. Where such statements are
made, the associated statistical test results and p values are presented in brackets, with grey
text indicating currently non-significant but potentially meaningful differences.
Smaller p values (which can range between 0 and 1) indicate larger differences between the
groups being compared.

ETHICS
This project was formally reviewed and approved by Southern Cross University‟s Human
Research Ethics Committee (approval number: ECN-10-045) and conducted in accordance
with the CCYP‟s own Code of Ethical Practice for Working & Researching with Children &
Young People. A summary of this project‟s ethical considerations was also prepared for
distribution to any relevant administrative bodies within each of the six participating SfG
regions. Subsequently, a full application was requested and approved by the Catholic
Education Office‟s Sydney diocese.
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RESULTS
SAMPLE CHARACTERISTICS
SURVEY RESPONSE RATES
This report is based on evaluation data collected from 57 SfG groups delivered across six
regions (the Hunter, Dubbo, metropolitan Sydney and Victoria in Australia and, internationally,
Scotland and New Zealand). These 57 groups were attended by a total of 334 children and
young people, although some participants joined after their group had completed their PRE
surveys and some others left before their group completed their POST surveys. Therefore, the
number of eligible participants varies across the surveys, as indicated in the table below.

SFG PROGRAM EVALUATION: SURVEY RESPONSE RATES
OVERALL
LEVEL 1
LEVEL 2
PARTICIPANT SURVEYS
– PRE
PARTICIPANT SURVEYS
– POST
PARTICIPANT SURVEYS
– PRE & POST
COMPANION SURVEYS
(BY SFG GROUP)

PARENT SURVEYS

LEVEL 3

LEVELS 4 & 5

Eligible

318

59

143

80

36

Completions

314 (98%)

59 (100%)

140 (98%)

79 (99%)

36 (100%)

With Consent

295 (93%)

57 (97%)

130 (91%)

73 (91%)

35 (97%)

Eligible

318

63

146

77

32

Completions

278 (87%)

59 (94%)

133 (91%)

65 (84%)

21 (66%)

With Consent

258 (81%)

57 (90%)

123 (84%)

58 (75%)

20 (63%)

Eligible

302

56

139

76

31

Completions

258 (85%)

52 (93%)

123 (88%)

63 (83%)

20 (65%)

With Consent

239 (79%)

50 (89%)

113 (81%)

57 (75%)

19 (61%)

Eligible

56

11

25

14

6

Completions

47 (84%)

9 (82%)

22 (88%)

11 (79%)

5 (83%)

Eligible

318

63

146

77

32

Completions

30 (9%)

7 (11%)

13 (9%)

9 (12%)

1 (3%)

High participant response and consent rates resulted in PRE survey data being available for
almost all children and young people in participating SfG groups and POST survey data being
available for four-fifths of them. Forty four COMPANION surveys were also completed,
representing over four-fifths of participating SfG groups. However, consistent with Good Grief‟s
previous experience, only one-tenth of participant families completed a PARENT survey.
The total number of participating SfG groups was somewhat lower than had been hoped, with
a few Project Advisory Committee members reporting that resource limitations (particularly for
school-based groups) had restricted the capacity of some interested Companions to run
groups and/or to participate in trialling this new evaluation system:
The number of schools that run the program regularly but will not be doing so this year for a myriad of
reasons tells me something about the extraordinary pressure on schools.
I agree with the above comment … esp within the Catholic Schools in our region due to changes to
staffing release time and so on, yet the Companions I have spoken to recently talk of 'the increasingly
high need for the program' in their schools and so continue to find ways to generously give their time for eg one school where the changes mean they can only run the program if they do it each fortnight.
Many Companions would have loved to take part in the survey but did not do so as they had difficulty
with access to computers.

And from a 7th SfG region (in rural Australia) which wanted to participate in this project:
We have not run Seasons program so could not evaluate it, unfortunately. I find I just don't have the time
to do it as much as I would like to and our staff our too inexperienced to do training sessions.
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PARTICIPANT CHARACTERISTICS
The table below describes the personal characteristics of the SfG group participants involved
in this evaluation, with very similar pictures emerging for both the overall 314 participants
involved at any stage and of the 239 participants who completed both PRE and POST surveys.
In summary:
Females were somewhat over-represented, accounting for 58% of all 314 participants
and 60% of the 239 participants with both PRE and POST surveys;
Participants had a mean age of about 9½ years, with most aged between nine and
eleven years, about a third between six and eight years and the remaining minority aged
twelve to sixteen years;
A large majority of participants came from three Australia SfG regions (the Hunter, Sydney
and Victoria) with smaller numbers from the remaining Australian region (Dubbo) and the
international groups;
In keeping with the age distribution of the participants, almost half were involved in Level
2 SfG groups, with most of the remaining half split between Level 1 and Level 3 SfG groups
and only a small minority involved in Level 4 or 5 SfG groups; and
Three-quarters of the participants were attending their first SfG group.

SAMPLE CHARACTERISTICS: GROUP PARTICIPANTS
CHARACTERISTIC
OVERALL (N = 314)
Gender

Age

Country/
Region

Female

58%

60%

Male

42%

40%

Mean & Range

9.7 years (range = 6-16)

9.4 years (range = 6-15)

6-8 years

31%

33%

9-11 years

49%

51%

12-16 years

20%

15%

Australia – Sydney (NSW)

32%

36%

Australia – Hunter (NSW)

30%

31%

Australia – Victoria

19%

20%

New Zealand

8%

7%

Scotland

7%

5%

Australia – Dubbo (NSW)

4%

3%

1

20%

21%

2

45%

47%

3

24%

24%

4 or 5

11%

8%

1st

77%

77%

23%

23%

SfG Level

SfG
Experience
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Attending

SfG group

Been before (1 or more times)
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As shown in the table below, a typical SfG group experience for participants in this study was a
school-based group with six members, usually more girls than boys, exploring a variety of grief
and loss issues, in accordance with standard SfG protocols and led by a Companion who was
female, aged over 40 years, from a Caucasian background, working in multiple roles (usually
including some teaching) and experienced at running SfG groups. Some less typical
characteristics were that:
Almost a third of participants attended SfG groups with eight or more members (which is
above the recommended maximum of seven participants);
About one in ten participants attended groups in non-school settings;
About a quarter of participants attended single-sex groups (usually girls only);
About a quarter of participants attended groups where all members were experiencing
the same challenge (deaths, separations or more complex family issues);
About a third of participants attended groups where some activities were varied to
better suit their needs or preferences or to suit space limitations;
About one in seven participants attended groups with a novice SfG Companion;
About one in fifteen participants attended groups run by two SfG Companions; and
About one in ten participants attended groups run by an Indigenous SfG Companion.

SFG GROUP CHARACTERISTICS: GROUP PARTICIPANTS
CHARACTERISTIC
OVERALL (N = 314)
SfG Group
Size
SfG Group
Setting
SfG Group
Gender Mix
SfG Group
Issues

PRE & POST (N = 239)

6.3 participants (range = 3-10) 6.2 participants (range = 3-10)
Mean & Range
3-4 participants
20%
22%
5-7 participants
48%
47%
8+ participants
32%
31%
School-based
90%
91%
Camp/ Residential/ Grief Centre
10%
9%
All/ mostly girls
49%
47%
All/ mostly boys
28%
28%
Fairly even
23%
24%
Mixed issues
74%
73%
Single issue (deaths or separations only)
14%
17%
Complex issues (child protection, family violence & out12%
10%
of-home living)

SfG Group
Variations
Companion
SfG
Experience
Companion
Gender
Companion
Age
Companion
Discipline
Companion
Ethnicity

None
Varied activities to suit kids or space
Run 6+ groups
Run 2-5 groups
Running 1st SfG group
Female
Male & Female (co-Companions)
Male
Up to 40 years
41-50 years
51+ years
Multidisciplinary
Teaching only
Counselling/ pastoral only
Non-Indigenous Australian/ European/ White
Maori/ Pacific Islander/ Indigenous Australian

69%
31%
45%
41%
14%
86%
8%
5%
9%
55%
36%
50%
28%
22%
91%
9%

69%
31%
49%
35%
16%
87%
6%
6%
10%
55%
34%
46%
30%
24%
89%
11%
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COMPANION CHARACTERISTICS
The table below provides the personal characteristics collected from 44 of the SfG
Companions participating in this evaluation. In summary:
The vast majority of these Companions were female, aged over 40 years and facilitating
just one SfG group within this trial;
About one-third of Companions came from the Sydney SfG region, one-fifth from each of
the Hunter and New Zealand regions, with smaller numbers from the remaining regions;
Almost one-fifth of these Companions were facilitating their first SfG group, while one-third
had run six or more groups;
Most Companions had some background in teaching, one-third had a pastoral or
religious background and almost one-third had counselling or social work experience;
More than one-third of these Companions were parents and/or grandparents; and
Although using different country-specific ethnicity categories, the majority of these
Companions described their ethnicity as what we have grouped as „Caucasian‟, with
about one-fifth being of an Indigenous background.

SAMPLE CHARACTERISTICS: PARTICIPATING COMPANIONS (N = 44)
CHARACTERISTIC
COUNTS & %S
Female

35

87%

Male

5

13%

Up to 40 years

6

15%

41-50 years

21

51%

51+ years

14

34%

Australia – Sydney (NSW)

13

30%

New Zealand

8

18%

Australia – Hunter (NSW)

9

20%

Australia – Victoria

6

14%

Scotland

5

11%

Australia – Dubbo (NSW)

3

7%

Running 1st SfG group

8

18%

Run 2-5 groups

22

50%

Run 6+ groups

14

32%

Teaching

23

58%

Pastoral/ Religious

13

33%

Background Experience

Counselling/ Social work

12

30%

(> 1 can apply, so %s add to > 100)

Health/ Family Support

6

15%

Aide/ mentor

3

8%

Parent/ Grandparent

15

38%

Non-Indigenous Australian/ European/ White

34

83%

Maori/ Pacific Islander/ Indigenous
Australian

7

17%

1

35

81%

2

4

9%

3

4

9%

Gender

Age

Country/ Region

SfG Experience

Ethnicity

Number of SfG Groups in
this Trial
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PARENT CHARACTERISTICS
The table below provides the personal characteristics collected from 30 parents of the children
and young people participating in this evaluation. In summary:
The vast majority of these parents were female and came from the Sydney SfG region;
Most parents were aged over 40 years;
Almost two-thirds of parents were non-Indigenous Australians, with the other third split
between Indigenous Australians and people of Asian or European nationality;
About one quarter of parents had already had a child participate in a SfG group –
usually the child currently participating;
Almost everyone received some information about SfG before their child started their
group, most often through written information sent home or a group information session;
Most parents‟ children were attending SfG as a result of a parental separation and/or a
significant death; and
A teacher had usually suggested their child attend a SfG group although about a third of
parents suggested it themselves, based on prior awareness of the program and one-fifth
of children asked to attend.

SAMPLE CHARACTERISTICS: PARTICIPATING PARENTS (N = 30)
CHARACTERISTIC
COUNTS & %S
Gender

Age

Country/ Region

Ethnicity

SfG Awareness
(> 1 can apply, so %s add to > 100)

Reason for Child’s
Attendance
Initiator of Child’s
Attendance
(> 1 can apply, so %s add to > 100)

Female

25

86%

Male

4

14%

Up to 40 years

13

43%

41-50 years

14

47%

51+ years

3

10%

Australia – Sydney (NSW)

24

80%

Australia – Hunter (NSW)

3

10%

Australia – Victoria

1

3%

Scotland

2

7%

Non-Indigenous Australian

18

60%

Indigenous Australian

3

10%

Asian

4

13%

White / European

5

17%

Received written information about SfG

16

53%

Attended a SfG group information session

9

30%

Had individual meeting/ phone conversation
with Companion

8

27%

Had a child attend a SfG group before

7

23%

Received NO information about SfG

2

7%

Parental separation/ divorce

11

37%

Death of a family member or friend

11

37%

Other (includes 3 experiencing both death & divorce)

8

27%

A teacher suggested it

18

60%

Parent suggested it

9

30%

Child asked to go

6

20%
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FEEDBACK ABOUT THE SFG PROGRAM
PARTICIPANT SATISFACTION
As shown in the table below, SfG group participants reported very high levels of satisfaction
with all aspects of the program, with all mean ratings exceeding four points from a possible
five (except the last, negatively-framed item). Participants particularly enjoyed belonging to a
group, having a Companion as a guide and being listened to. Similarly, they particularly felt
that their Companion had very much helped them, was a good listener and very trustworthy.

SEASONS FOR GROWTH: PARTICIPANT SATISFACTION
HOW MUCH DID YOU LIKE …? (N = 258)

NOT MUCH IN BETWEEN IT WAS GREAT

MEAN RATING
(1= LOWEST, 5 = HIGHEST)

Belonging to a Seasons for Growth group

0%

26%

74%

4.61

Having a Companion to guide your learning

1%

27%

72%

4.58

Being listened to

1%

33%

66%

4.49

Being able to talk with other kids

2%

38%

60%

4.38

Your Seasons for Growth Journal

0%

48%

52%

4.30

I THINK MY SFG COMPANION … (N = 201, LEVELS 2-5 ONLY)

NOT AT ALL IN BETWEEN VERY MUCH

MEAN RATING
(1= LOWEST, 5 = HIGHEST)

Helped our group to learn a lot

1%

20%

79%

4.66

Is a good listener

1%

24%

75%

4.61

Is someone I can trust

2%

27%

71%

4.55

Got to know me well

1%

33%

66%

4.50

Is hard to talk to

69%

29%

2%

1.51

NOTE: These questions were asked on a five-point sliding scale, with words only at each end

While each of these satisfaction ratings remained fairly consistent across most of the 16
participant subgroups compared (see Method section), the multivariate analyses revealed the
following significant differences:
Younger participants were MORE likely to:
- rate their SfG journal as ‘great’, 73% of 6-8 year olds, compared to 46% of 9-11 year olds
and 30% of 12-16 year olds (Wald 2=21.7774, p<0.0001);
- agree ‘very much’ that their Companion ‘Got to know me well’, 74% of Level 2 participants,
compared to 57% of Level 3 and 45% of Level4-5 participants (Wald 2=11.3269, p<0.005);
- rate ‘Having a Companion to guide your learning’ as ‘great’, 86% of Level 1 participants,
compared to 72% of Level 2, 62% of Level 3 and 60% of Level4-5 participants (Wald
2=11.8506, p<0.01);
- rate ‘Belonging to a SfG group’ as ‘great’, 83% of 6-8 year olds, compared to 74% of 9-11
year olds and 54% of 12-16 year olds (Wald 2=9.1434, p<0.01); and
- agree ‘very much’ that their Companion ‘Helped our group to learn a lot’, 91% of 6-8 year
olds, compared to 81% of 9-11 year olds and 65% of 12-16 year olds (Wald 2=6.8265,
p<0.05).

Participants from Australia were MORE likely to:
- agree ‘very much’ that their Companion ‘Is someone I can trust’, 73% of Australian and
70% of New Zealand participants, compared to 45% of Scottish participants (Wald
2=9.9474, p<0.01);
- rate ‘Belonging to a SfG group’ as ‘great’, 77% of Australian participants, compared to 63%
of Scottish and 48% of New Zealand participants, Wald 2=6.8271, p<0.05; and
- agree ‘very much’ that their Companion ‘Got to know me well’, 69% of Australian
participants, compared to 55% of New Zealand and 45% of Scottish and participants
(Wald 2=6.1092, p<0.05).
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Participants with Companions aged 41-50 years were MORE likely to:
- agree ‘very much’ that their Companion ‘Is someone I can trust’, 82% compared to
65% of those with Companions aged under 41 years and 62% of those with
Companions aged over 50 years (Wald 2=10.593, p<0.005).
Participants whose Companion had previously run 2-5 SfG groups were LESS likely to:
- rate ‘Belonging to a SfG group’ as ‘great’, 59% compared to 81% of participants whose
Companion had run more than five groups and 83% of those whose Companion was
running their first group (Wald 2=8.4617, p<0.05).
Participants with Indigenous Companions were MORE likely to:
- rate ‘Having a Companion to guide your learning’ as ‘great’, 95% compared to 70% of
participants with Caucasian Companions (Wald 2=5.1222, p<0.05).
Participants from groups experiencing a variety of challenges were MORE likely to:
- rate ‘Being able to talk with other kids’ as ‘great’, 65% compared to 49% of
participants in more homogenous groups (Wald 2=3.9818, p<0.05).
The very high overall satisfaction „ratings‟ described above were endorsed by the fact that
almost all SfG participants completed their group, with only 16 participants (5%) known to have left
early. They are further endorsed by the enthusiastic responses to an open question asking how

participants felt about coming to a SfG group (with significantly more ‘all positive’ comments in
the POST survey, z=5.6665, p<0.0001), as shown in the following table and quotes.

SEASONS FOR GROWTH: PARTICIPANTS’ FEELINGS ABOUT ATTENDING (N = 295 PRE, N = 258 POST)
HOW DO YOU FEEL ABOUT COMING TO/ HAVING BEEN PART OF A SFG GROUP?
PRE SURVEY
POST SURVEY
All positive comments

72%

91%

Neutral comment only (feel „OK‟ or „alright‟)

6%

3%

Some apprehension/ concern

11%

2%

Don‟t know/ No response

11%

4%

While the comments were fairly consistent across most of the 16 participant subgroups
compared (see Method section), the multivariate analyses revealed that younger participants
from school-based groups and with both PRE and POST surveys were more likely to provide only
positive comments before starting their SfG group:
77% of participants in school-based groups, compared to 38% from groups based
elsewhere (Wald 2=18.3163, p<0.0001).
77% of 6-8 and 9-11 year olds, compared to 53% of 12-16 year olds (Wald 2=12.1239,
p<0.005).
77% of participants with both PRE and POST surveys, compared to 50% with only PRE or POST
(Wald 2=6.2497, p<0.05).
While these differences no longer existed after participants had attended their SfG group,
multivariate analyses of POST Survey data indicate that exclusively positive comments were
more common from participants whose groups had not varied from standard SfG protocols:
94% compared to 85% of those from groups which had varied (Wald 2=3.8563, p<0.05). PrePost increases in positivity were more common among participants whose groups were based
outside of school and had a male Companion or co-Companion:
55% of participants in out-of-school-based groups, compared to 15% from school-based
groups (Wald 2=16.7933, p<0.0001).
32% of participants in groups with a male Companion or co-Companion, compared to
16% from groups with only a female Companion (Wald 2=6.0129, p<0.05).
P a g e | 25

SUPPORTING CHILDREN THROUGH GRIEF & LOSS: Evaluation of the Seasons for Growth Program
Most positive comments indicated that participants felt „good‟, „happy‟ or „excited‟ about
coming to a SfG group but some of the more enthusiastic or specific comments include:

my feelings are YAY I AM COMING
TO SEANSONS.....its not that i have
to come its that i want to come

clamer than yousual I'm normly angry

i feel exalent and happy as well

great, exited, happy, great and really
happy because it now is helping me by
telling poeple my promblems

good, its nice to experience something where
they actually listen to you and give decent
advice, rather than telling you to get over it,
like other councillors i've had. it was good
getting to know others who have suffered
and are getting over it

I feel glad that I did join because it
made me aware of things that happen.

happy because i need to talk to
someone and get it off my chesse

I feel good because I am not the
only one that has a hard life.

Very good, actually at first I thought it
would be a bit uncomfortable but when I got
here I thought it would a great place to
come and also it is now my favorite place!

i feel confident, happy, hopeful
because seasons for growth
helps you believe in yourself

very glad, happy and greatful to
say what I think.
It made me feel special and I felt
I could talk.

Really Good. It's fantastic!!!I am
trully exited about it.
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I feel good, and I feel like I don't
need to cry anymore about my dad.

i feel kind of exeiced and i feel
this is going to change my life

It made me feel special and
I felt I could talk.

i feel confident, happy, hopeful
because seasons for growth
helps you believe in yourself

hie exspetashen

I feel that I have learned
alot and liked what I have
learned. :)

i feel free, what i mean about this is
that i feel free to let out my problems
that i have and i won't have to worry
about someone telling my secerts

gooooooooooooooooooooooo
oooooooooooooooooooooooo
oooooooooooooooooooooooo
ooooooooooooooooooooood
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However, a few participants (although significantly less in the POST survey, z=4.1938, p<0.0001)
did express some level of concern or apprehension about coming to a SfG group. Most of
these comments related to participants feeling „nervous‟, „shy‟ or „anxious‟, mostly in the PRE
survey, while a few expressed more mixed feelings or specific concerns:

I look forward to the sesions, they
are fun and enjoyable. However I do
not look foward to learning what I
should have in the classes I missed.

i feel happy and sad at the
same time

I was worreid when we started
but now I feel happy

curious.. nervous about talking about
stuff

Teling what happened was really
hard but I was glad to be able
to talk about it.

im feeling a bit nervous about
sharing some things
I don’t wont
to come

little scared but also
happy

A bit bitter and better

A bit good and a bit nervous. Excited
cause i have never done it before.

anxios a bit but looking
foward to it to and getting
helped

i feel a bit nervous because i
dont know what it is about and
how long its going to be for

Im feeling a little nervous becasue
im not really good at talking about
how i feel and stuff but i think it
will be good to learn new skills etc

sad, angery and unhappy

The following „Wordle‟ patterns further reinforce the above findings by illustrating the 40 mostcommonly used words from participants‟ free-text responses, with each word‟s size in
proportion to how often it was used. Clearly, ‘happy’ and ‘good’ were the most frequent
responses in both surveys, with both a bit bigger in the POST than the PRE survey. Amongst
other changes, we can also see a PRE-POST reduction in participants feeling ‘unsure’ and a PREPOST increase in them feeling ‘great’.

PRE SURVEY

POST SURVEY
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The COMPANION survey asked their perceptions of which aspects of the SfG program children
find the most and least enjoyable. As shown in the table below, Companions nominated more
than twice as many aspects that participants enjoyed ‘most’, as opposed to enjoyed ‘least’.
The most frequently perceived „likes‟ were being in a group, the opportunity for participants to
express themselves and SfG resources or activities (overall or specific ones). Becoming comfortable
with the group and the initial sharing of their story were also the most frequently perceived „dislikes‟

(see Appendix H for Companions‟ full responses and how they were coded).

SEASONS FOR GROWTH: COMPANION PERCEPTIONS OF PARTICIPANTS’ LIKES & DISLIKES (N = 44)
WHAT ASPECT OF SFG DO YOU THINK THAT CHILDREN ENJOY MOST?
COUNTS & %S
(MEAN OF 2½ ITEMS PER COMPANION)

(> 1 CAN APPLY, SO %S ADD TO > 100)

Being in a group (eg: camaraderie, meetings, hearing others‟ similar stories, learning they & change are normal)

29

67%

The opportunity to express themselves and/or to be heard & acknowledged

28

65%

The SfG resources &/or activities (eg: Journal activities, songs, books, games, making things)

26

60%

The learning and personal growth or insight

12

28%

The safety & confidentiality

7

16%

The support from a Companion

5

12%

WHAT ASPECT OF SFG DO YOU THINK THAT CHILDREN ENJOY LEAST?

COUNTS & %S

(MEAN OF 1 ITEMS PER COMPANION)

(> 1 CAN APPLY, SO %S ADD TO > 100)

Sharing their story or feelings, particularly in the first sessions

15

35%

Certain group processes or characteristics, particularly in the first sessions (eg: room

10

23%

Nothing

7

16%

Certain SfG activities (eg: writing, creative movement)

7

16%

It coming to an end/ Running out of time/ Lack of followup

5

12%

Putting the theory into practice (eg: accepting their feelings and their reality)

4

9%

restrictions, taking turns, program length, time away from lessons)

While painting a similar picture to the earlier participant feedback, few Companions realised
(or were willing to nominate) the high value SfG group participants place on their support. A
Project Advisory Committee member also fed back another Companion‟s comment about
how participants‟ appreciation of the SfG program may not always be apparent: I wasn't sure
this group was getting it, but I had moans and disappointments when I mentioned today that we only have
two sessions to go. A couple were indignant that we weren't continuing for the whole of this year!!

PARENT EXPECTATIONS, SATISFACTION AND CONCERNS
As shown in the table below, few parents had any concerns about their child attending a SfG
group, with mean ratings below two points from a possible five.

SEASONS FOR GROWTH: PARENT CONCERNS ABOUT THEIR CHILD ATTENDING THE PROGRAM (N = 30)
TO WHAT EXTENT WERE EACH OF THE FOLLOWING A CONCERN NOT A NOT REALLY OF SOME/ GREAT MEAN RATING
(1= LOWEST, 5 = HIGHEST)
FOR YOU?
CONCERN / MAYBE
CONCERN
I felt that our family issues were private

57%

30%

13%

1.80

I worried that talking about the changes in our family
might upset my child

50%

43%

7%

1.77

I thought my child didn‟t need to go to the group

63%

30%

7%

1.60

I didn‟t understand what the program was about

70%

23%

7%

1.54

I didn‟t know the Companion (adult) facilitating the group

77%

23%

0%

1.30
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As shown in the table below, parents’ main expectations of the SfG program related to it
helping their child realise that other children experience similar challenges and providing a
space where they could safely express themselves in relation to these challenges (see
Appendix I for Parents‟ full responses and how they were coded).

SEASONS FOR GROWTH: PARENTS’ EXPECTATIONS OF THE PROGRAM (N = 30)
COUNTS & %S
IN WHAT WAYS DID YOU THINK SEASONS FOR GROWTH WOULD HELP YOUR CHILD?

(> 1 CAN APPLY, SO %S ADD TO > 100)

By realising they’re not alone/ that other children have similar experiences

13

43%

Allowing them to express their feelings &/or thoughts with other children

13

43%

Help them learn strategies to cope with changes/ understand difficulties won‟t be forever

10

33%

Help them deal with a particular trigger (eg: death, separation, big change)

9

30%

Help them feel better (eg: their resilience, confidence, stress, emotionally)

8

27%

Don’t know / No answer

2

7%

Almost all parents felt that the SfG program met their expectations, either „quite well‟ (37%) or
„very well‟ (60%). These high program satisfaction ratings are reinforced by the following extra
and optional comments made by 11 parents (37%), all of which offered positive feedback
about the SfG program, with the first three (10%) also indicating some level of need or desire
for a longer support period:
I would just like to thank you for putting this programme in place and allowing children access to it. My
son really enjoyed the sessions and I am very grateful and appreciative of the opportunity, help and
support that he has been given. Would like the opportunity for my son to participate again so perhaps a
stage 2 programme or a programme that continues along the same lines.
it's a great program perhaps it could be run for a longer period of time. At the end of the program it
would be helpful to have other suggestions of where to go for help and support.
My children have both enjoyed the program and ask if they can do it again.
I hope it continues so other children can benefit as we have
I'm glad it was available for my children, and I think that a safe outlet for them to discuss issues is
imperative to a balanced person, so a great big heartfelt thank you to the Seasons group.
It is a fantastic program that I would recommend to any families that have experienced a loss. My son
loved attending the program and is sad to see it end. Thank you for developing such a worthwhile
program for children.
<Daughter> enjoyed sharing with others and relating 'change' to the 'seasons'
My daughter loved the program and looked forward to attending each week. The Local Companion
was a beautiful person and my daughter enjoyed the sessions with her and the workbook that she was
very proud of.
no, all well explained, thank you Season is great! both of my children LOVED it, thank you so much! Other
support if needed could be a psychologist (which we used in the States when actually the divorce took
place), but season is good for the kids in order to create their own sense of being within their community
Thank you for this program, it is greatly appreciated
Thank you

Although not asked formally, in light of the difficulties in gathering PARENT surveys, many
Companions and Project Advisory Committee members volunteered how they receive much
positive verbal feedback from participants’ families, especially during the Celebration session.
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COMPANION MOTIVATORS, CONFIDENCE AND SATISFACTION
Not surprisingly, a desire to help children was the most common reason given for becoming a
SfG Companion, with 89% of the 44 responding Companions mentioning it (see Appendix J for
Companions‟ full responses and how they were coded).
Twenty (46%) Companions
mentioned thinking it would be helpful in their work, particularly those with welfare and/or
pastoral roles. Smaller proportions mentioned a particular interest in the SfG program (21%) or
a desire to improve their understanding about grief and change (16%). One Companion (2%)
admitted an initial reluctance to taking on the role but, ultimately, having found it a beneficial
experience: I didn't want to become a companion but I was given the role so I had to do it. I didn't feel that
I was the right person to do it. But in the end... I was glad that I had the opportunity. It taught me a lot about
what the children go through and it also taught me a lot about myself.

Almost all Companions reported feeling ‘confident’ (36%) or ‘very confident’ (55%) in their
ability to effectively facilitate SfG groups, with the remaining four Companions (two of whom
were running their first SfG group) feeling „OK‟. As shown in the table below, the main factors
influencing Companions’ confidence related to a range of their own abilities and personal
characteristics, although the SfG training and theory were also quite influential.

SEASONS FOR GROWTH: FACTORS AFFECTING COMPANIONS’ CONFIDENCE AT RUNNING SFG GROUPS (N = 44)
TO WHAT EXTENT DO THE FOLLOWING FACTORS INFLUENCE NOT AT ALL / TO SOME EXTENT A GREAT
MEAN RATING
YOUR CONFIDENCE TO EFFECTIVELY FACILITATE GROUPS?
A LITTLE
/ QUITE A BIT
DEAL (1= LOWEST, 5 = HIGHEST)
Your ability to engage with children & young people

0%

25%

75%

4.73

Your personal motivation and experience

2%

30%

68%

4.64

Your ability to be flexible and adapt to different children
within the group

0%

34%

66%

4.64

The initial training you received

2%

59%

39%

4.30

Your understanding of the underlying grief theory
(Worden‟s „tasks‟)

0%

59%

41%

4.16

Support from your workplace manager &/or colleagues

7%

59%

34%

4.02

Ongoing support from Good Grief

11%

77%

11%

3.55

In an open-ended and optional final question, 19 Companions (43%) offered additional
positive feedback about the SfG program:
Excellent supportive programme
Great program, great way to work with larger numbers in a part time job and follow up with individuals
when necessary
Great programme
I can't praise the program enough. I have seen the weight lifted off many young people's shoulders
through doing this program. Many children are emotionally distraught before the program and can
hardly socialize with other children.
I enjoy being a companion for the seasons for growth groups and especially enjoy working with younger
children within the primary schools
I found the program and workbook manual useful, helpful and creative.
I think it is important to run the program for the school as well as having a parent section in the library to
let the parents borrow supportive literature.
I think it is one of the best programs I have used in a group setting
It is a great program that supports children who have gone through instances of change and loss.
It is a wonderful educational programme.
It is very valuable and thoroughly enjoyable. I like having the opportunity to work with these pupils in a
less formal way. We always have a lovely celebration and the pupils usually ask if they can do the
programme again!!! High praise indeed!!
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just keep up the good work.
Most of the programme is very good
Once again it was a priviledge to share this journey with a very special group of children
thank you for a fantastic program. the students obviously enjoyed it and I felt it was a privilege to share
such an important stage in their growth about grief.
This program has been a source of great joy for the children who have participated in the program over
the past ten years. It has been a source of satisfaction to me and I continue to be amazed at the results
of this wonderful program.
This wonderful program is endorsed by our Principal & staff, as they see the changes in the children as a
result. I have only groups of 4 children, as this is the best for close relationships & confidentiality. /
Principal, staff & the school community can nominate children for the program, but the principal makes
the final decision.
what a wonderful program, I wish it was available at my children's school

Eight Companions (18%) also provided some critical comments and/or suggestions about
ways the SfG program may be improved:
Have found online ordering difficult, with passwords etc. I have found adapting the program is more
necessary when working with groups of boys, need lots of activities, movement and change to match
their energy levels.
I appreciate the need for the journals but found the activities weren't always gender appropriate. the
girls always enjoyed the activities, but the boys were fairly disinterested. therefore would suggest in light
of 21st learning, is there any possibility of completing activities online?
I feel some of the activities can be a little difficult. eg level one - the crossword. In the older levels
sometimes some are to babyish eg. singing songs.
I find the way the Seasons books are set out with all the colours difficult to read and also the font used.
I have had difficulty ordering books/resources online
I have never done the singing activities. They are a little out dated and corny to tell you the truth.
New ways are needed to get boys to share their feelings in levels 2 & 3
There needs to be a little more focus on the children not blaming themselves for their circumstances.

ADDITIONAL FEEDBACK FROM PROJECT ADVISORY COMMITTEE MEMBERS
While seeking their feedback about a draft version of this report, some Project Advisory
Committee members provided similar, additional feedback about the SfG program itself:
The SfG program is still relevant: It is a great tribute to Anne Graham that a programme written 15
years ago has such relevance to the needs of young people today. We have 2 frameworks in Scotland
for psychosocial support and educational attainment and SfG evidences the need to meet the
principles enshrined in them so appropriately. From another member: Agree wholeheartedly.

The older Levels of the SfG program could benefit from some rethinking:
- Some of the comments about level 3/4/5 groups finding some of the material a bit inappropriate
and there being a need for revision does reflect anecdotal comments we have here. The use of
level 3 in secondary schools works well if the young people have some literacy issues and we seldom
use level 5 in schools/groups. From another member: Good and sensible idea.
- Our region just trained 25 new Companions and the secondary group of five teachers felt that the
level 3 activities better suited the students they had in mind.
- I think some teenage groups find 8 sessions difficult to fit into the demanding curriculum in secondary
schools. From another member: I am not so sure, my experience was that most of our regional
secondary schools didnt use Mindmatters much either.
- The review might consider recommending further info be sought from Companions in secondary
schools that have had the program running for some time. For example, <School> has a counsellor
who acts as Co-ordinator and has been instrumental in having many teachers trained but was
unable to be part of the research project. Being a boys school, it could provide gender-specific
insights as well. Another secondary school ran the program for years with very dedicated
Companions and the program integrated into the school timetable. There has been a change of
Principal and the program has not run for two years because it no longer fits into a timetable slot.
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PERCEIVED RELEVANCE OF THE SFG PROGRAM
As shown in the table below, SfG Companions agreed that five key issues addressed within the
SfG program do each represent quite a challenge for children experiencing change in their
families, particularly in relation to „Understanding and managing their feelings‟ and „Knowing
there is someone they can talk to‟.

SEASONS FOR GROWTH: COMPANION PERCEPTIONS OF SFG PRIORITY AREAS FOR CHILDREN (N = 44)
BASED ON YOUR INSIGHTS, TO WHAT EXTENT DO YOU THINK THE
TO SOME
NOT AT ALL
A GREAT
MEAN RATING
FOLLOWING ARE A CHALLENGE FOR CHILDREN WHEN THEY
EXTENT /
/ A LITTLE
DEAL (1= LOWEST, 5 = HIGHEST)
EXPERIENCE CHANGE IN THEIR FAMILY?
QUITE A BIT
Understanding and managing their feelings

0%

59%

41%

4.30

Knowing there is someone they can talk to

5%

55%

41%

4.14

Recognising they can‟t change what‟s happened

9%

48%

43%

4.07

Understanding they are not to blame

11%

50%

39%

4.00

Recognising that sometimes change can be a good thing

9%

64%

27%

3.86

As shown in the table below, responding parents agreed that these five key issues had been
somewhat-quite a challenge for their child when experiencing significant change. However,
parents prioritised the issues a little differently to the Companions, seeing the major challenges
as the children „Recognising they can‟t change what‟s happened‟ and „Understanding they
are not to blame‟.

SEASONS FOR GROWTH: PARENT PERCEPTIONS OF SFG PRIORITY AREAS FOR CHILDREN (N = 30)
AS A PARENT, TO WHAT EXTENT DO YOU CONSIDER EACH OF THE
TO SOME
NOT AT ALL /
A GREAT MEAN RATING
FOLLOWING HAVE BEEN A CHALLENGE FOR YOUR CHILD WHEN
EXTENT /
A LITTLE
DEAL (1= LOWEST, 5 = HIGHEST)
FACED WITH SIGNIFICANT CHANGES?
QUITE A BIT
Recognising they can‟t change what‟s happened

10%

60%

30%

3.83

Understanding they are not to blame

17%

47%

37%

3.73

Understanding and managing their feelings

10%

66%

23%

3.70

Recognising that sometimes change can be a good thing

17%

63%

20%

3.57

Knowing there is someone they can talk to

30%

47%

23%

3.17

As shown in the table below, in both PRE and POST surveys, about half the participants nominated
similarly-themed potential benefits as good reasons to attend a SfG group, while almost a third
nominated some type of a change-related trigger event. The POST survey saw more participants
nominating the enjoyableness of SfG groups (z=3.6255, p<0.0005), other group characteristics
(z=1.9748, p<0.05) and the potential benefits of attending (z=1.8276, p=0.0676). The POST survey
also saw far fewer participants unsure about attending a SfG group (z=5.5692, p<0.00001).

SEASONS FOR GROWTH: PARTICIPANTS’ REASONS FOR ATTENDING (N = 295 PRE, N = 258 POST)
PRE SURVEY
POST SURVEY
WHY DO YOU THINK IT’S A GOOD IDEA TO COME TO A SFG GROUP?
(> 1 CAN APPLY, SO %S ADD TO > 100)
COUNTS & %S
COUNTS & %S
Because of the potential benefits (eg: it might help me, to learn about changes, to feel

144

49%

146

57%

Because of a particular trigger (eg: death, separation, big change, feeling sad)

92

31%

73

28%

Because of the nature of a SfG group (eg: to talk about things, share problems, it‟s

58

20%

69

27%

Because it’s enjoyable (eg: will be fun, meet new people, get to know other people, I like it)

25

8%

49

19%

Don’t know / No answer

81

27%

23

9%

better, so know it‟s not just you)

safe/ confidential)
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The following „Wordle‟ patterns further reinforce the above findings by illustrating the 40 mostcommonly used words from participants‟ free-text responses, with each word‟s size in
proportion to how often it was used. While ‘help’, ‘people’, ‘talk’ and ‘good’ feature similarly in
both surveys, we can see the PRE-POST reduction in participants feeling ‘unsure’ and PRE-POST
increases in mentions of ‘feelings’ and ‘learn’ings.

PRE SURVEY

POST SURVEY

While the comments made were fairly consistent across most of the 16 participant subgroups
compared (see Method section), multivariate analyses of the PRE survey data revealed:
Potential benefits were LESS often nominated by participants from large SfG groups (33%
of those in groups with 8+ members, compared to 56% of those in groups with 5-7
members and 57% of those in groups with 3-4 members, Wald 2=21.8650, p<0.0001) and
by participants from non-school based SfG groups (28% compared to 53% of those
attending school-based groups, Wald 2=11.6593, p<0.001).
Trigger events were MORE often nominated by older participants (49% of Level 3 and 31%
of Level 4-5 participants, compared to 23% of Level 2 and 26% of Level 1 participants,
Wald 2=17.0170, p<0.001) and by participants having completed both PRE and POST
surveys (33% compared to 21% of those with only one survey, Wald 2=4.9294, p<0.05).
Uncertainty was MORE often nominated by participants from New Zealand (65%
compared to 27% of Australian and 12% of Scottish participants, Wald 2=15.7096,
p<0.0005) and by participants from large SfG groups (34% of those in groups with 8+
members, compared to 29% of those in groups with 3-4 members and 22% of those in
groups with 5-7 members, Wald 2=7.0429, p<0.05).
These differences no longer existed after participants had attended their SfG group and
multivariate analyses of POST Survey data revealed only one significant relationship:
SfG Group characteristics were MORE often nominated by participants from smaller SfG
groups (30% of those in groups with 3-4 members and 31% of those in groups with 5-7
members, compared to 18% of those in groups with 8+ members, Wald 2=10.8398,
p<0.005), by Australian participants (30% compared to 19% of Scottish and 4% of New
Zealand participants, Wald 2=10.0021, p<0.01), by participants with 41-50 year old
Companions (31% compared to 19% of those with older Companions and 17% of those
with younger Companions, Wald 2=9.7922, p<0.01) and by older participants (43% of 1216 year olds, compared to 29% of 9-11 year olds and 20% 0f 6-8 year olds, Wald 2=7.3330,
p<0.05).
P a g e | 33

SUPPORTING CHILDREN THROUGH GRIEF & LOSS: Evaluation of the Seasons for Growth Program
Although only a small sample, these quotes illustrate the major themes (potential benefits,
trigger events, group characteristics and fun) arising in participants’ answers when asked why
it was a good idea to come to a SfG group:
my baby sister died and i can talk
about it in the group and it might
make me happy again

because when i learnt the things i
could do when i was sad i did them
and they made me feel much better!!!

because you learn and it will probably
make me happyer and more confident

you get to talk to other people about
your problems and get advise or even
give advise to others for their problems

to talk about your worries and to learn
that everyone is different in there own
special way and changes sometimes
aren't always bad and to help people with
troubles in their life.

You can be encouraged to look into
the incoming future and stop being a
person who is upset or dull at school.

you can talk about things with other
people. if i talk about things with my
mum it makes her sad

because people cant tell anyone
else what you have said
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i can talk about my feeling
without the pressure of my
friends

To know that you are not alone
and to help people with the ups and
downs with there life.

it helps you think and talk to people
that you can trust. I trust these people
because they helped me change my life

you can talk to people your own
age about your life and problems

to express your fealings and to
have someone to talk to, that will
listen to me and no just look at me
and nod

so that we can see that life
changs and we chang with it

Because da is away in brisbane and I
want him to come back. he can't come for
a year and only comes back for two days
every second week. So I want seasons
to help me know how to handle it.

to help get over your past
and move on.

Seasons helps children with
difficulties like me to understand
changes and it helped me to create
solutions with everyday problems.

Because it's fun and you get
to learn about stuff.

it gives children a chance to
express their feelings with other
people. It also gives children a
chance to see how many other
children are in the same situation
as they are.

so you can get over
the sad mood

It refreshes my mind and
forgets every mean or bad
things in the past. It might
change my attitude.

because it can bield your
conferdence

its fun and persanal and
anjy thing you say stays
in the growp and you can
find new friends.

it helps me get know that
other people ave been through
what I have been through.
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POTENTIAL INTEREST IN A SFG PROGRAM COMPONENT FOR PARENTS
While the existing SfG program already includes an „adult‟ component (which focuses on
helping adults adapt to changes), Good Grief had received anecdotal feedback of requests
for a more parent-focussed component aimed at helping families and carers to support their
children through the changes. Therefore, this evaluation included questions to ascertain the
perceived level of need and interest for a parent SfG program. As shown in the table below,
most responding parents reported having experienced some level of challenge as a result of
the changes in their family, particularly in relation to „Knowing the best way to support your
child‟, „Understanding what your child is experiencing‟ and „Managing your own feelings‟.

SEASONS FOR GROWTH: PARENT PERCEPTIONS OF SFG PRIORITY AREAS FOR ADULTS (N = 30)
AND TO WHAT EXTENT HAVE EACH OF THE FOLLOWING NOT AT ALL TO SOME EXTENT / A GREAT
MEAN RATING
(1= LOWEST, 5 = HIGHEST)
BEEN A CHALLENGE FOR YOU, AS A PARENT?
/ A LITTLE
QUITE A BIT
DEAL
Knowing the best way to support your child

30%

47%

23%

3.33

Understanding what your child is experiencing

30%

43%

27%

3.30

Managing your own feelings

27%

60%

13%

3.30

Talking with your child about what‟s happened

47%

40%

13%

2.73

In addition, 24 (80%) responding parents indicated they might be interested in getting involved
in a SfG program for parents, with about half of them offering suggestions about the resources
or supports they would find most helpful:
Having a chance to share with others (4 comments):
- Someone to share experiences with
- Talking to other adoption parents and our adoption groups.
- More information about adult sfg courses.
- Support group.

Being helped to deal with the loss or change in their lives (4 comments):
-

How to deal with loss.
Helping forget about what happened in past.
Understanding/ accepting grief.
Counselling and any organisation that caters to support families going through difficult times.

Learning the best ways to support their child through the changes (3 comments):
- How to continue bringing up children that are healthy and happy.
- Understanding what is normal for children to feel and how to cope with these feelings. How to
explain the facts to children.
- To suggest methods to help child understand, and methods to support child in what he needs.

Another parent suggested having a session: with the kids and parents together to have questions
asked by them and answered by us.

Two Companions also expressed an interest in learning more about the parent program,
including one who stated: Would be very helpful if we had a parents' programme .. sometimes parents
opt for their children to participate in the programme while in fact the issues are theirs.

Project Advisory Committee members also provided suggestions about a parent SfG program:
Some of the material in level 5 is very useful when working with adult groups as the adult programme
needs some active activities built in rather than just discussion. We have found that the adult journal can
be a bit daunting for adults with literacy difficulties but many of the activities in Level 5 are more
appropriate, but it has 8 sessions which is a bit too much of a commitment for busy parents/carers.
I’m pleased to see the comment about the availability of the parents/adult programme being noted as
we are raising the profile of this programme with some success in Scotland. We have been running half
day trainings for Companions already trained in the YP programme. We recognize that parents/carers
are seeing the positive benefit of SFG for their children and Companions are being asked to run
something similar for them. One parent said she wanted “to have some of the magic for herself”. Of 57
evaluations from our conference, 16 commented on the need for an accessible programme for adults.
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IMPACT OF SEASONS FOR GROWTH
OVERALL HELPFULNESS FOR PARTICIPANTS
As shown in the table below, both participants and their parents felt that attending the SfG
group had been very helpful for the participant, with mean ratings in excess of four points out
of a possible five from both groups. Most participants reported that SfG had helped them ‘a
lot’, particularly the younger ones (81% of 6-8 year olds compared to 68% of 9-11 year olds and
49% of 12-16 year olds, Wald 2=12.2090, p<0.005). Only seven participants and one parent felt
that SfG had not/ not really helped the child or young person involved.

SEASONS FOR GROWTH: PARTICIPANT & PARENT PERCEPTIONS OF HELPFULNESS
NO/ NOT MAYBE A LITTLE /
EAN RATING
PARTICIPANTS (N = 258)
YES A, LOT (1=M
LOWEST, 5 = HIGHEST)
REALLY
YES, QUITE A BIT
Was SfG helpful for you?

PARENTS (N = 30)
SfG aims to help children in many way. Do you think
it helped your child?

3%

28%

69%

NOT AT ALL / MAYBE / YES, A
YES A, LOT
NOT REALLY
LITTLE
3%

53%

43%

4.59

MEAN RATING
(1= LOWEST, 5 = HIGHEST)

4.23

When asked to explain their „helpfulness‟ ratings, 215 participants (83%) and 23 parents (82%)
provided open responses, with the vast majority of these comments highlighting specific, and
often multiple, ways in which the children and young people had benefited from attending a
SfG group. A detailed review of these comments generated four main benefit categories,
which are explored in more depth throughout the next few sections of this report:
Building participants‟ understanding & skills;
Improving participants‟ emotional wellbeing;
Enabling participants to express their views, thoughts and feelings; and
Strengthening participants‟ social and support networks.
The following „Wordle‟ pattern illustrates the 40 most-commonly used words from participants‟
free-text responses about how SfG had helped them, with each word‟s size in proportion to
how often it was used. The four largest words, in particular, reinforce the above four themes:
‘learnt’, ‘feelings’, ‘talk’ and ‘people’.
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While all the remaining parents and most of the remaining participants simply chose not to
elaborate on their helpfulness rating, only eight participants (3%) made comments suggesting
their SfG group had been of limited help, which is consistent with the rating scores discussed
above:
Yes, but I am still sad
about my baby sister

because we haven't been in the
group for that long - i wanted
the group to go longer

I knew most already

I just dont think seasons has
helped me because It hasn't
really changed anything

because i have been here
before and i already
know what to do

Because i dont really like
talking about my feelings

because it
dosen't help

because it went so quickly
and i coulod of leanrt more

BUILDING PARTICIPANTS’ UNDERSTANDING & SKILLS
When asked to explain how SfG had helped them, 90 participants (35%) mentioned ways it
had helped their understanding and/or skills, including in relation to the following areas:
Learning or having grown, in general;
Learning how to better manage their emotions;
Learning how to better manage their behaviour;
Becoming more understanding of others;
Learning that changes are „OK‟; and
Learning that they are „not the only one‟.
you understand and are aware of
some changes in life and also
understand what others are
feeling and when.

now i no that there are other
people that feel the same.

it made me feel like other people feel the same
way and it made me feel that it was better to
talk about my feelings more than i felt before

I learnt i hasd a special family

its showed me how to control my feeling because
wheen my neice and nephew got took away i was
realy sad and i use to cry alot but now i know
what to do when i seel sad and angry !!!.

I learnt it's okay to
choose how I act

It made me think in a different way.

I learnt about choices I can
make. I learnt the song I'm
boss of all my feelings

it made me think about how i
react and my views on things.

because i now undestand it and it
wondorful

we learned that no one can
make us do anything and
do not blame anyone for
something you did.

it sometimes helped me how i could react
to situations which had occurred. i really
liked the poems. i took them home and
stuck them in my bedroom where i can see
them. they are kind of inspirational i think.

because you have to learn
let go of the loved ones

Because it helped me in being
nice. i ust to take it out no my
brothers

it helped me gain so many
new skills and helped me
to react in a more
sensible manner
if it is to be, then its
up to me
my changes have already
recovered but i still needed a
little bit of help trying to not
go back and start it all again.

While these learning-related benefits were reported equally across most of the 16 participant
subgroups compared (see Method section), multivariate analyses revealed that they were
more frequently nominated by participants with a female Companion (52% compared with
30% of those with a male Companion or co-Companion, Wald 2=4.0897, p<0.05).
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MEAN RATING
(1= Strongly Disagree, 5= Strongly Agree)

As shown in the graph below, participants’ self-ratings showed some improvements in their
emotional literacy, particularly in relation to feeling that „It‟s OK to cry when you‟re sad‟
(paired t=4.57, p<0.0001), „It‟s OK to feel angry‟ (paired t=4.36, p<0.0001) and „I can choose
how I want to act when I feel sad or angry‟ (paired t=3.11, p<0.005).
PARTICIPANT RATINGS - EMOTIONAL LITERACY ITEMS (SEE Q8E & Q9ABDHG)

5

PRE SURVEY
POST SURVEY

4
3
4.30

4.33

4.12

4.45
3.79

4.19

3.79

4.05

3.60

2

3.81
2.53

2.51

1
I am a good friend
(n=294/257)

It's OK to cry when
you're sad (n=231/201)

It's OK to feel angry
(n=295/258)

I can understand how I can choose how I want When I'm angry I take it
others might feel
to act when I feel sad or out on my family or
(n=34/20)
angry (n=294/258)
friends (n=230/200)

MEAN RATING
(1= Strongly Disagree, 5= Strongly Agree)

Participants’ self-ratings also showed widespread improvements in their understanding of
change, particularly in relation to understanding that „Some good things have come from the
changes‟ (paired t=5.49, p<0.0001), „Change happens in lots of families‟ (paired t=3.58,
p<0.0005), „I worry the changes were my fault‟ (paired t=3.27, p<0.005) and „My family is still
special even though it‟s changed‟ (paired t=3.20, p<0.005).
PARTICIPANT RATINGS - CHANGE RELATED ITEMS (SEE Q8JGHI & Q9J)

5

PRE SURVEY
POST SURVEY

4
3

4.36

4.59

4.14

4.40
3.50

2

3.94
2.81

2.47

2.00

1.75

1
My family is still special even Change happens in lots of
Some good things have I worry the changes were my I think I'm the only one who
though it's changed
families (n=236/201)
come from the changes in my
fault (n=235/201)
has difficult times (n=34/20)
(n=295/258)
family (n=235/201)

While Pre-Post changes for each of the above 11 items were similar across most of the 16
participant subgroups compared (see Methods), multivariate analyses revealed that:
More older participants improved regarding ‘When I’m angry I take it out on my family
and friends’ (40% of 12-16 year olds, compared to 23% of 9-11 year olds and 20% of 6-8
year olds, Wald 2=7.5963, p<0.05).
More participants with teacher Companions improved regarding:
- ‘I worry the changes were my fault’ (50% compared to 33% of those with
multidisciplinary Companions and 32% with counselling/ pastoral Companions, Wald
2=7.0690, p<0.05); and
- ‘I am a good friend’ (39% compared to 22% with multidisciplinary Companions and
17% with counselling/ pastoral Companions, Wald 2=6.5468, p<0.05).
More participants from adapted groups improved regarding ‘When I’m angry I take it out
on my family and friends’ (39% compared to 20% of those in non-adapted groups, Wald
2=6.3801, p<0.05).
More participants with male Companions improved regarding ‘It’s OK to cry when you’re
sad’ (55% compared to 31% with female Companions, Wald 2=4.3137, p<0.05).
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When asked if and how SfG had helped their child, 17 parents (57%) mentioned ways it had
helped their child’s understanding and/or skills, with the following five themes emerging (see
Appendix K for Parents‟ full responses and how they were coded):
Learning how to cope with grief;
Accepting their situation;
Being more compassionate to others;
Learning how to deal with issues; and
Learning that they are „not the only one‟.

MEAN RATING
(1= Not well, 2= OK, 3= Quite well, 4= Very well)

As shown in the graph below, parents’ perceived extremely significant improvements in their
children’s learning (paired t≥6.6797, p<0.000005 for all items), particularly in relation to
„Recognising they are not the only one‟ and „Understanding that families change‟.
PARENT RATINGS - PARTICIPANT LEARNING ITEMS, N = 30 (SEE Q15ABCDE)

4

PRE SURVEY
POST SURVEY

3

3.20

3.33

2
2.38

2.24

3.60

3.31
2.14

3.00
2.10

1.97

1
Making good choices

Understanding their feelings Understanding that families
change

Recognising that they are
„not the only one‟

Managing their feelings

Similar themes also emerged (in a similar order) when Companions were asked what they
considered the main learning for SfG group participants (see Appendix L for Companions‟ full
responses and how they were coded):
24 Companions (55%) mentioned participants learning that they are „not the only one‟;
18 Companions (41%) mentioned participants learning that change is „normal‟;
17 Companions (39%) mentioned participants getting a better understanding and/or
control of their feelings; and
11 Companions (25%) mentioned participants learning how to make good choices.
As shown in the table below, Companions felt the SfG program was very successful at
supporting children, particularly in relation to the dominant themes already identified,
„Recognising that they are not the only one‟ and „Understanding that families change‟.

SEASONS FOR GROWTH: COMPANION PERCEPTIONS OF SFG IMPACT ON PARTICIPANT LEARNING (N = 44)
HOW WELL DO YOU THINK SEASONS FOR GROWTH
NOT AT ALL TO SOME EXTENT /
EAN RATING
VERY WELL (1=M
LOWEST, 5 = HIGHEST)
SUPPORTS CHILDREN TO DO EACH OF THE FOLLOWING?
/ A LITTLE
QUITE WELL
Recognise that they are „not the only one‟

0%

18%

82%

4.80

Understand that families change

0%

30%

70%

4.66

Understand their feelings

0%

48%

52%

4.50

Make good choices

0%

64%

36%

4.23

Manage their feelings

0%

66%

34%

4.20
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IMPROVING PARTICIPANTS’ EMOTIONAL WELLBEING
When asked to explain how SfG had helped them, 79 participants (31%) mentioned ways it
had helped their emotional wellbeing, including in relation to the following areas:
Feeling better or happier, in general;
Feeling stronger or having more self-belief;
Being more hopeful and/or trusting;
Letting go of their „bad‟ feelings;
Knowing that they will be „OK‟; and
Hearing good things about themselves.

because my mum never tells me
she loves me and the people in
my seasons for growth group
made me feel better about it

It has helped me to stop crying
so much because I was crying
everyday

I lernt how to stay happy

it has helped me so much in different ways
to deal with different things. i love it
because <Companion> as well as the others
in the group are so supportive and
comforting.

Because I don't cry as much. I
know how to deal with my
feelings.

Cause I let go of my bad
memories in the balloon.

it has helped me think of life in a new light, it makes me
stress less knowing i have people to talk about my feelings,
and its good to hear other situations from people close to me
and have tings that can be completely different or somehting
that i can relate to and it makes me comfortable knowing that
i can help and be helped so its a win win situation...

i have become alot stronger
within and i know i am going to
make some great changes.

I have been fealing lest strest
than i was before

because it helps me forget all the
bad times and brings back the good
times

it helps you manage stress grief
loss and different situations that
are always occuring and makes
life a little bit easier to manage

I learnt I am terrific

wel its helped a little i have
always been angry but now
not so much

because it helped me get
over my problems and
worries and i felt alot more
positive

it has helped me be
more understanding
of my problems

its made me a stronger person
and made me believe in myself
alot more

because it made my
feelings go away and it
made me change a little bit

Because it has change my
feelings and my life and its
realy helped me alot because i
couldnt do it without my
seasons for growth teacher
very much.

These wellbeing-related benefits were reported equally across all 16 participant subgroups
compared in the multivariate analyses (see Method section).
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When asked if and how SfG had helped their child, 6 parents (20%) mentioned ways it had
helped their child’s emotional wellbeing, with comments about how it had boosted their
child‟s confidence or how the child was feeling happier and/or showing less emotional distress
(see Appendix K for Parents‟ full responses and how they were coded).

MEAN RATING
(1= Not well, 2= OK, 3= Quite well, 4= Very well)

As shown in the graph below, parents’ perceived very significant improvements in their
children’s resilience, self-confidence and self-esteem (paired t≥5.5561, p<0.000005 for each
item.
PARENT RATINGS - PARTICIPANT EMOTIONAL WELLBEING ITEMS, N = 30 (SEE Q15HI)

4

PRE SURVEY
POST SURVEY

3

2

3.04

3.00
2.28

2.15

1
Having self-confidence and self-esteem

Being resilient

Thirteen Companions (30%) mentioned similar emotional wellbeing-related themes when
asked what they considered the main learning for SfG group participants (see Appendix L for
Companions‟ full responses and how they were coded). These comments are reinforced by
the ratings summarised in the table below, showing that Companions felt the SfG program
successfully supported children’s self-confidence, self-esteem and resilience.

SEASONS FOR GROWTH: COMPANION PERCEPTIONS OF SFG IMPACT ON PARTICIPANT EMOTIONAL WELLBEING (N = 44)
HOW WELL DO YOU THINK SEASONS FOR GROWTH
NOT AT ALL TO SOME EXTENT /
EAN RATING
VERY WELL (1=M
LOWEST, 5 = HIGHEST)
SUPPORTS CHILDREN TO DO EACH OF THE FOLLOWING?
/ A LITTLE
QUITE WELL
Build their self-confidence and self-esteem

0%

55%

45%

4.30

Become more resilient

2%

59%

39%

4.25
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ENABLING PARTICIPANTS TO EXPRESS THEIR VIEWS, THOUGHTS AND FEELINGS
When asked to explain how SfG had helped them, 59 participants (23%) mentioned ways it
had helped them express themselves, including in relation to the following areas:
In general;
By having someone they could talk to;
About their feelings; and
Being listened to.

it helps me to become a better person
by expressing my feelings. And some
of the details that I have can be told,
and I feel listened to when I say it.

I feel good because there is no
bad language, you have fun and
express yourself

<Companion> helped me to talk to
her and my mum about how I feel

because it helps me to how to say
my feelings or show my feelings.

it was really helpful to me because i
was able to tell my sad stories my
happy stories and i just had fun.

because can talk about my
feelings without being pushed
by my friends

its good to share how you are feeling instead of botlling
things up and not being able to tell someone or cry it all
out, there are definalty people out there to talk to and i
guess i found the ones in this seasons for growth group
<Companion> and the girls have been fantastic :)

because it helps me when im sad
or even angry. When i am upset
luckily theres a shoulder to cry on

The program has helped me
express the feelings inside and
made me more close to them

because i can talk about my feeling
without anyone laughing at me

Good because you can speak up
and write how you feel.

cause i still feel sad evry now
and then but my mum don't
listen

i got the story out of my
mind.

Having someone to listen to
me and talk to.

becaus i had all my feelings
and amotions loked upp in
my head and when i was in
seasons i cold tell people
how i feel x

because i know that
someone is listening to me

it helps me to talk about the
way i feel with others and to
beccome more trusting of
other people

because i have opened up a lot
and it has show me it is ok to
show your feelings
because if i feel sad then i
can share my feelings

These expression-related benefits were reported equally across all 16 participant subgroups
compared in the multivariate analyses (see Method section).
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PARTICIPANT RATINGS - ABILITY TO EXPRESS ITEMS (SEE Q8ABD & Q9E)

5

PRE SURVEY
POST SURVEY

4
Agree)

MEAN RATING
(1= Sttrongly Disagree, 5= Strongly

As shown in the graph below, participants’ self-ratings showed significant improvements in
their capacity to express their views, specifically in relation to „I have some important things to
say that might help other kids‟ (paired t=4.90, p<0.0001), „I am OK talking about the change in
my family‟ (paired t=4.77, p<0.0001), „I am OK talking about my feelings‟ (paired t=3.53,
p<0.0005) and „Sometimes I find it hard to say how I feel‟ (paired t=-2.81, p<0.01).

3

3.77

2

3.53

3.63

3.97

3.91

3.52

3.40

3.69

1
Sometimes I find it hard to say how I I have some important things to say I am OK talking about change in my I am OK talking about my feelings
feel (n=293/257)
that might help other kids
family (n=295/256)
(n=233/200)
(n=295/257)

These expression-related improvements were also reported equally across all 16 participant
subgroups compared in the multivariate analyses (see Method section).
When asked if and how SfG had helped their child, 11 parents (37%) mentioned ways it had
helped their child’s to express themself, with comments about how their child had become
more willing, confident and/or better able to verbalise their feelings, with their friends and/or
family (see Appendix K for Parents‟ full responses and how they were coded).

MEAN RATING
(1= Not well, 2= OK, 3= Quite well, 4= Very well)

As shown in the graph below, parents’ perceived an extremely significant improvement in their
child’s capacity to their views (paired t=8.2500, p<0.00000001).
4

PARENT RATINGS - PARTICIPANT ABILITY TO EXPRESS ITEM, N = 30 (SEE Q15F)
PRE SURVEY
POST SURVEY

3

3.20

2
2.07
1
Expressing their views

As shown in the table below, Companions also agreed that the SfG program was very
successful at supporting participants to express their views, with a mean rating of over 4½
points from a possible five.

SEASONS FOR GROWTH: COMPANION PERCEPTIONS OF SFG IMPACT ON PARTICIPANT ABILITY TO EXPRESS VIEWS (N = 44)
HOW WELL DO YOU THINK SEASONS FOR GROWTH
SUPPORTS CHILDREN TO DO EACH OF THE FOLLOWING?
Express their views

NOT AT ALL TO SOME EXTENT /
VERY WELL
/ A LITTLE
QUITE WELL
0%

39%

61%

MEAN RATING

(1= LOWEST, 5 = HIGHEST)

4.59
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STRENGTHENING PARTICIPANTS’ SOCIAL AND SUPPORT NETWORKS
When asked to explain how SfG had helped them, 12 participants (5%) mentioned ways it had
helped their social and support networks, including in relation to the following areas:
Making new friends;

it gives kids hope and you
can trust someone

Knowing people they can discuss any problems with; and
Being a fun activity.
i learn alot of things about
friendship

I made lots of friends in
the Seasons for Growth
Group

because i have make new friends
and hope to see them again
it teaches me about getting to
know other friends and family

cause most of the poeple are
my friends

it helpt me to always find
someon to help me when i am
feeling sad

because I LERN AN MACK MORE
FRIENDS

becuase the people ther

because it was FUN ! :)

MEAN RATING
(1= Strongly Disagree, 5= Strongly Agree)

As shown in the graph below, participants’ self-ratings showed some improvements in their
awareness of available support people, particularly in relation to „I know who I can talk to
when I feel scared or lonely‟ (paired t=5.10, p<0.0001).
PARTICIPANT RATINGS - SOCIAL & SUPPORT NETWORK ITEMS (SEE Q9CI)

5

PRE SURVEY
POST SURVEY

4

3
3.87

4.28

3.68

3.90
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1
I know who I can talk to when I feel scared or lonely (n=295/258)
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When asked if and how SfG had helped their child, 4 parents (13%) mentioned ways it had
helped their child’s social and support networks, with comments about how their child had
developed new friendships or benefited from having access to an adult not involved in the
family situation (see Appendix K for Parents‟ full responses and how they were coded).

MEAN RATING
(1= Not well, 2= OK, 3= Quite well, 4= Very well)

As shown in the graph below, parents’ perceived an extremely significant improvement in their
child’s capacity to identify their support networks (paired t=7.9455, p<0.00000005).
4

PARENT RATINGS - PARTICIPANT SOCIAL & SUPPORT NETWORK ITEMS, N = 30 (SEE Q15G)
PRE SURVEY
POST SURVEY

3

3.35

2
2.21
1
Identifying their support networks

Fourteen Companions (32%) also mentioned similar network-related themes when asked what
they considered the main learning for SfG group participants (see Appendix L for Companions‟
full responses and how they were coded). These comments are reinforced by the ratings
summarised in the table below, showing that Companions felt the SfG program was very
successful at helping participants to identify their support networks, with a mean rating of over
4½ points from a possible five.

SEASONS FOR GROWTH: COMPANION PERCEPTIONS OF SFG IMPACT ON PARTICIPANT SUPPORT NETWORKS (N = 44)
HOW WELL DO YOU THINK SEASONS FOR GROWTH
NOT AT ALL TO SOME EXTENT /
EAN RATING
VERY WELL (1=M
LOWEST, 5 = HIGHEST)
SUPPORTS CHILDREN TO DO EACH OF THE FOLLOWING?
/ A LITTLE
QUITE WELL
Identify their support networks

2%

41%

56%

4.41

SUPPORTING PARENT-CHILD COMMUNICATION
Most responding parents reported that their child discussed what they were learning in their
SfG group, „sometimes‟ (47%) or „quite / very often‟ (30%). Similarly, almost all parents reported
talking with their child about the changes in their family, „sometimes‟ (20%) or „quite / very
often‟ (77%), with both parent and child usually (83%) equally likely to initiate these
conversations.
The vast majority of parents perceived that these conversations had changed since their child
attended the SfG group, „a little / to some extent‟ (60%) or „quite a bit / a great deal‟ (27%).
When asked how they felt the conversations had changed, two main themes emerged (see
Appendix M for Parents‟ full responses and how they were coded):
Parents felt their child had become more open or willing to talk about their feelings; and
Parents felt their child was more able to identify, express and/or manage their feelings.
P a g e | 45

SUPPORTING CHILDREN THROUGH GRIEF & LOSS: Evaluation of the Seasons for Growth Program

IMPACT ON COMPANIONS
Most Companions perceived their involvement with the SfG program had changed them,
either „a little‟ (41%) or „a great deal‟ (43%). When asked in what ways they felt changed,
many Companions made a variety of suggestions, often involving more than one of the
following (see Appendix n for Companions‟ full responses and how they were coded):
25 Companions (57%) felt participating in the SfG program had improved their
understanding about children‟s challenges, needs, preferences and/or reactions;
14 Companions (32%) felt participating in the SfG program had strengthened their own
personal qualities (eg: their compassion, confidence, resilience, openness and/or
receptiveness);
12 Companions (27%) felt participating in the SfG program had helped them with sharing
and/or managing their own grief and loss issues; and
9 Companions (21%) felt participating in the SfG program had enhanced their skill set
and/or motivation in relation to their work role.
As shown in the table below, most Companions acknowledged that learning about Worden’s
grief tasks (a core element of the SfG program) had contributed to their improved
understandings, particularly in relation to „The importance of action in working through loss
and grief‟ and „The experiences of the children‟.

SEASONS FOR GROWTH: COMPANION PERCEPTIONS OF CONTRIBUTION OF WORDEN’S THEORY (N = 44)
TO WHAT EXTENT DO YOU THINK LEARNING ABOUT
WORDEN’S ‘TASKS’ HAS HELPED YOU TO UNDERSTAND
EACH OF THE FOLLOWING?

NOT AT ALL TO SOME EXTENT /
VERY WELL
/ A LITTLE
QUITE WELL

MEAN RATING
(1= LOWEST, 5 = HIGHEST)

The importance of action in working through loss and
grief

2%

55%

43%

4.25

The experiences of the children

2%

64%

34%

4.18

Your own loss experiences

7%

50%

43%

4.11

The nature of loss and grief

2%

66%

32%

4.11

Some Project Advisory Committee members also remarked about Companions reporting
positive benefits for themselves:
Companions in training often comment on the opportunity to relate the training activities to their own
experience and how they learn so quickly about applying theory to practice built on the Seasons model.
Very true.
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PERCEIVED CONTRIBUTION OF SFG PROGRAM COMPONENTS
OVERALL RATINGS
As shown in the table below, Companions rated all aspects of the SfG program as playing very
important roles in promoting group participants’ wellbeing, with mean ratings in excess of 4½
points from a possible five, on seven of the nine program components. The most highly rated
aspects were „The opportunity for each child to be heard and acknowledged‟, „The
relationship between the Companion and children‟ and „The opportunity for each child to
express their view‟.

SEASONS FOR GROWTH: COMPANION PERCEPTIONS OF THE CONTRIBUTION OF SFG PROGRAM COMPONENTS (N = 44)
TO WHAT EXTENT DO YOU THINK EACH OF THE FOLLOWING ASPECTS
NOT AT ALL SOMEWHAT VERY
MEAN RATING
OF THE SFG PROGRAM ARE IMPORTANT IN PROMOTING CHILDREN’S
/ A LITTLE / QUITE IMPORTANT (1= LOWEST, 5 = HIGHEST)
WELLBEING?
The opportunity for each child to be heard and acknowledged

0%

11%

89%

4.89

The relationship between the Companion and children

0%

11%

89%

4.89

The opportunity for each child to express their view

0%

14%

86%

4.84

The small group „like-to-like‟ peer support process

0%

20%

80%

4.75

The particular role of the Companion

0%

25%

75%

4.73

The emphasis on what they CAN change or influence

0%

39%

61%

4.59

The metaphor of the seasons (ie: that life changes like the
seasons)

0%

43%

57%

4.52

The children‟s journal

0%

61%

39%

4.25

The use of other resources & activities

2%

59%

39%

4.20

As shown in the table below, responding parents also rated all aspects of the SfG program as
having been quite-very important in supporting their child, with mean ratings in excess of four
points from a possible five, across all components. The most highly rated aspects were
„Learning that life changes like the seasons‟, „Having an adult Companion facilitating the
group‟ and „Being in a small group with other children experiencing family changes‟.

SEASONS FOR GROWTH: PARENT PERCEPTIONS OF THE CONTRIBUTION OF SFG PROGRAM COMPONENTS (N = 30)
HOW IMPORTANT WERE THE FOLLOWING ASPECTS OF THE SFG NOT AT ALL / SOMEWHAT/
VERY
MEAN RATING
PROGRAM IN SUPPORTING YOUR CHILD?
A LITTLE
QUITE
IMPORTANT (1= LOWEST, 5 = HIGHEST)
Learning that life changes like the seasons

0%

43%

57%

4.50

Having an adult Companion facilitating the group

0%

47%

53%

4.40

Being in a small group with other children experiencing
family changes

0%

50%

50%

4.37

Having a safe place to talk about their feelings

0%

53%

47%

4.33

Having a Seasons for Growth journal to help them learn

3%

47%

50%

4.27
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IMPORTANCE OF THE OPPORTUNITY TO TALK & BE HEARD
Almost all participants felt it was important for young people to have a say when facing
changes in their lives, either „sometimes‟ (31%) or „always‟ (59%), with a mean rating of 4.47
points from a possible five. Ratings were similar across all 16 participant subgroups compared
in the multivariate analyses (see Method section).
As shown in the following table and quotes, the importance of ‘having a say’ revolved around
three key themes: the potential impact on participants‟ emotional wellbeing, ensuring others
were aware of their views and equity or rights-based reasons.

SEASONS FOR GROWTH: PARTICIPANT REASONS FOR THE IMPORTANCE OF ‘HAVING A SAY’ (N = 201, LEVELS 2-5 ONLY)
WHY DO YOU THINK IT IS/ MAYBE IMPORTANT FOR YOUNG PEOPLE TO HAVE A SAY WHEN
COUNTS & %S
(> 1 CAN APPLY, SO %S ADD TO > 100)
CHANGES HAPPEN IN THEIR LIVES?
Because of the potential impact on participants’ emotional wellbeing (eg: not bottling

65

32%

So that others will know (eg: their thoughts, feelings, preferences)

61

30%

Because it’s fair/ their right (eg: it affects them too, we are important too, we are part of the family)

45

22%

Don’t know / No answer

40

20%

things up)

The three themes are reinforced in the following ‘Wordle’ pattern, which illustrates the 40 mostcommonly used words from participants‟ free-text responses, with each word‟s size in
proportion to how often it was used.

While the above three themes were reported equally across most of the 16 participant
subgroups compared (see Method section), multivariate analyses revealed that:
Participants whose Companion had run 2-5 SfG groups more often nominated equity
issues (34% compared to 21% of those with more experienced Companions and 12% of
1st-time Companions, Wald 2=7.8386, p<0.05).
Repeat SfG participants more often nominated equity issues (37% compared to 17% of 1sttime participants, Wald 2=5.6993, p<0.05).
Female participants more often nominated potential wellbeing impacts (39% compared
to 22% of male participants, Wald 2=5.6506, p<0.05).
Participants from standard SfG groups more often nominated letting others know (36%
compared to 18% of those in adapted groups, Wald 2=4.9442, p<0.05).
Participants with female Companions more often nominated equity issues (43%
compared to 20% of those with a male Companion or co-Companion, Wald 2=4.4403,
p<0.05).
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These quotes illustrate how the key themes were expressed in participants’ comments about
why it’s important for young people to have a say when change happens in their life:
Their parents need to know how they feel
about the change, I mean they can not
stop it thats their parents choice; familys
need to understand the way we feel.

I like to be asked because I may
not want to do what is told to me.

because they could be miserable
for there whole life because they
did not tell anyone

so they dont get to up set
and leave it in there body

Because they might not always
want to have the change, and it's
good to get their ideas.

Because I'm part of that life when
things change so I should be able
to say how things should go.

because everybody desevres
a say!!!!!!!!!!!!

it can help them in the future
with managing skills and
learning to deal with other people
and situations that may occur

So that people can hear what you
are thinking

it dosent only effect the parents it
effects the children too

so they do not die

So that everyone is treated fairly

so they dont have to keep it
inside them and they get to
understand more what happend

its important that other
people know what i think

They may be forced into
something they dont want to do

because they might feel a little left
out with the decisions that happen
even if there grown up decisions

young people still have minds, feelings, and reasctions
to situations. of course, some changes cannot be
helped, like a death, but things such as changing
schools should really be discussed with the young
people as well as it affects their lives too.

because i am part of
the family

However, 20 participants (10%) felt it may not always be important and/or appropriate or that
some caution may be needed, with five participants providing explanations for these ratings:
i said a litte because sometimes it is
just out of there reach and they cant
do anything about it.

it is to stressful

because they are young and
they dont understand much.

cause its not up to us we dont
run our parents lives

because some stuff they
want to say is too personal

Companions selected the opportunity to express one’s views, be heard and acknowledged as
two of the three most important aspects of the SfG program – in terms of promoting children‟s
wellbeing.
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PARTICULAR CONTRIBUTION OF THE ‘SEASONS’ METAPHOR
Almost all SfG group participants acknowledged the usefulness of the ‘seasons’ metaphor for
helping them understand how life sometimes changes too, either „a little‟/ „quite a bit‟ (42%) or
„a lot‟ (53%), with a mean rating of 4.35 points from a possible five. While these ratings were
similar across most of the 16 participant subgroups compared (see Method section),
multivariate analyses revealed that the ‘seasons’ metaphor was particularly helpful for younger
participants (70% of 6-8 year olds thought it helped „a lot‟, compared to 55% of 9-11 year olds
and 38% of 12-16 year olds, Wald 2=6.7297, p<0.05).
Although there was no direct question on this topic, the following quotes illustrate how
participants acknowledged the usefulness of the metaphor in their responses across a range of
the open-ended questions in their surveys:
Because i learn new things about
the seasons and more abnout the
change in my family when
someone died

because we can know how we
change and to know our
seasons

because it tauight me about the
seasons and changes

it helps ypu learn about
seasons inside you and
seasons of nature.

to help with coping with change
in our lives like the seasons

cos we got to learn about
spring and I like it

to learn seasons and being
happy and sad

As shown in the table below, SfG Companions also rated the ‘seasons’ metaphor as important
in facilitating participants’ learning, particularly with regard to „Understanding that change
and loss are part of life‟ and „Making sense of the ups and downs of their experience‟.

SEASONS FOR GROWTH: COMPANION PERCEPTIONS OF CONTRIBUTION OF THE ‘SEASONS’ METAPHOR (N = 44)
TO WHAT EXTENT DO YOU THINK THE ‘SEASONS’
NOT AT ALL TO SOME EXTENT/ A GREAT
MEAN RATING
METAPHOR HELPS TO FACILITATE CHILDREN’S LEARNING IN
(1= LOWEST, 5 = HIGHEST)
/ A LITTLE
QUITE A BIT
DEAL
EACH OF THE FOLLOWING AREAS?
Understanding that change and loss are part of life

0%

43%

57%

4.45

Making sense of the „ups‟ and „downs‟ of their
experience

2%

59%

39%

4.25

Providing a shared language about difficult issues

2%

55%

43%

4.18

Normalising their feelings and other reactions

2%

61%

36%

4.09

As discussed in the previous section, parents selected the seasons metaphor as the most
important aspect of the SfG program, in terms of supporting their child.
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FEEDBACK ABOUT THE NEW EVALUATION SYSTEM
FEEDBACK ABOUT THE PARTICIPANT SURVEYS

MEAN RATING
(1= No, 3= Maybe, a little, 5= Yes, a lot)

As shown in the graph below, SfG group participants generally reacted positively towards this
new evaluation survey, particularly in the POST survey, with the largest increases seen among
the older participants (all participants: paired t=3.38, p<0.001; 12-16 year olds: paired t=2.42,
p<0.05; 9-11 year olds: paired t=2.04, p<0.05; and 6-8 year olds: paired t=1.75, p=0.0843).
PARTICIPANT RATINGS - DID YOU LIKE DOING THIS SURVEY (SEE Q12A)

5

PRE SURVEY
POST SURVEY

4
4.38

3
3.99

4.59

4.33

4.11

4.36
3.17

2

3.64

1
Overall (n=288/253)

6-8 year old Participants (n=87/81)

9-11 year old Participants
(n=141/124)

12-16 year old Participants
(n=60/36)

While these ratings were fairly similar across most of the 16 participant subgroups compared
(see Method section), the multivariate analyses revealed that:
Younger participants were much more likely to report liking the survey ‘a lot’, in both the
Pre survey (64% of Level 1 participants, compared to 51% of Level 2, 24% of Level 3 and
0% of Level 4-5 participants, Wald 2=23.2692, p<0.0001) and the Post survey(70% of Level
1 participants, compared to 64% of Level 2, 33% of Level 3 and 5% of Level 4-5
participants, Wald 2=28.1221, p<0.0001).
Male participants were also much more likely to report liking the survey ‘a lot’, in the PRE
survey (52% compared to 33% of female participants, Wald 2=7.6211, p<0.0001).
However, this difference no longer existed in the POST survey, largely because female
participants’ were more likely to increase their liking of the survey over time (34%
compared to 19% of male participants, Wald 2=5.8188, p<0.05).
Participants with a female Companion were more likely to report liking the survey ‘a lot’,
in the Pre survey (47%, compared to 7% of those with a male Companion or coCompanion, Wald 2=7.6211, p<0.05).
Participants attending their first SfG group were more likely to increase their liking of the
survey over time (32% compared to 16% of those having attended before, Wald
2=5.0225, p<0.05).
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Participating SfG Companions also responded mostly positively about the participant surveys,
with most agreeing that the PRE survey successfully achieved its aim of providing a nonthreatening introduction to the program whilst capturing participants’ views before starting
their groups, „to some extent‟ (13%), „quite well‟ (41%) or „very well‟ (44%). While most
Companions (54%) felt that completing the PRE survey had no impact, 18 Companions (44%)
felt doing the PRE survey had a positive impact on participants’ experience of starting the SfG
program. When asked to explain these perceptions, four main themes emerged (see
Appendix O of Companions‟ full responses and how they were coded):
It helped prepare participants for their SfG group experience;
It motivated participants, encouraging them to see the SfG group as something special or
important;
It provided a positive initial experience, as most participants enjoyed doing it; and
It provided an early opportunity for discussion and/or questions.
However, one Companion (2%) felt the PRE survey had a negative impact on participants’ SfG
experience: Because often throughout the groups they would mention "that stupid survey". I also think it
made the older children feel that the program was babyish before they had even started. In response to
a later question, another Companion (2%) suggested students may have found the PRE survey
somewhat confronting: Having to think about themselves and their lives prior to starting SFG. it made it
"official".
Most Companions (68%) felt that participants generally found their surveys ‘mostly’ or ‘very’
easy to complete. However, 13 Companions (32%) reported that participants in their groups
had experienced some difficulties in relation to the survey’s language, length and/or
complexity, particularly for younger participants:
Children were young, so I needed to help navigate for each child...they enjoyed this. It did take quite a
bit of time.
language based mainly
Needing one on one direction from the teacher and time to do it during school time.
Not so easy with younger students.
Not sure if they were required to give lengthy answers or short response.
Seemed to find it boring once they got about halfway through
Some found the survey questions hard to understand - Some questions are a bit ambiguous and need to
be more user friendly.
Sometimes understanding how to write their answers
The wording is a bit stiff and needs rewording I think.
The youngest group found the typing a bit daunting, so I typed while one child dictated their answers.
They struggled to stay focused for the amount of time it took to do the survey - could be more ageappropriate
Too young to stay focused - there were too many questions
Younger children cannot distinguish between some of the terminology used.
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Eight Companions (20%) made an optional additional comment about the participant PRE-&POST surveys, with mostly positive comments, along with some suggested improvements:
Maybe one survey for a group not every child within the group.
Put a section in their survey if they would like to comment on anything else, which is not asked of them in
your questions. As you allow the companions to comment further, maybe it would be nice to allow this
for the children.
Students enjoyed completing the surveys and actually wanted to complete more online activities. also
completed the surveys at school to ensure the students completed them as not all students were
comfortable with completing surveys at home.
The young people enjoyed the graphics used
they were really friendly for the children to do.
This was very well structured.
Was fairly easy as each student had their own netbook and were skilled using computers.
Young children might respond to sad/smiley faces. / Some possible answers to choose from as well as a
place for comments

Some Project Advisory Committee members also reported having received mostly positive
feedback from Companions within their regions:
I heard positive verbal feedback about the surveys mainly that the children enjoyed doing it but also
that, while it took a bit of effort to set up, it worked well Seems that level 2 and 3 students were generally
fine on their own while level one needed assistance.
Some of the companions I got in touch with had found it difficult to get the children to the computer to
do the online evaluation. However, those who did get to the online evaluations just loved it.
the children enjoy doing the surveys but it can be surprisingly time-consuming. Also, it often involves
negotiations with other teachers/librarians etc. which can complicate things.
We had several children complete the online survey for their last Seasons for Growth programme and
the feedback from that is that they 'loved it'. Seems the characters, the structure and style of the
evaluation really had a take with the kids. So ..... why don't we have this style of evaluation all the time
for our programs? ... just a thought ...

However, one Companion did withdraw from the project after realising that group participants
would also be surveyed, due to concerns that this would „mean extra time out of their classes or loss
of their play times‟ and require additional correspondence with participants‟ families.

FEEDBACK ABOUT THE COMPANION SURVEY
Eight Companions (20%) chose to make an optional additional comment about the
Companion survey, with all of these comments being positive:
Fine
Good survey
I think is a great way for companions to be surveyed.
It is effective I think
no issues
seems ok
Thank you for this opportunity.
very straightforward
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FEEDBACK ABOUT THE PARENT SURVEY
Nine Companions (22%) chose to make an optional additional comment about the PARENT
survey, with most acknowledging the difficulty of securing parental survey feedback and/or
suggesting paper-based surveys may be more successful:
Always an issue getting them back.
It is quite difficult to get the parents to complete the survey. I found last year that I had the most success
when the parents filled in a survey at the end of the celebration session.
Not all parents will go online at home or have access to computers. Hard to monitor
Parents too distant from the sfg experience
They were effective in giving feedback.
to ensure parents completed the program, gave them a paper copy of the survey which most parents
completed.
will see if any can be persuaded to do it

One Companion felt the survey „asks too much of parents’ while another asked if it was available
in other languages. Another Companion suggested asking the PARENT survey questions via a
telephone conversation, with Companions entering the responses into the online version,
could be a suitable alternative. One Companion also highlighted the need to make the
PARENT survey more inclusive of children living out-of-home: Re the parents' letter...I wasn't too happy
with the wording as it specifically invites a parent; many of our kids are in foster care or living with relatives .
A Project Advisory Committee member, from the region which obtained 80% of the 30 PARENT
surveys, attributed at least some of their comparative success to the Companions being
teachers, possibly with pre-existing relationships with the families, and making personal
contacts with the parents of children they thought could benefit from the program, thereby
increasing the likelihood of the parents responding to their own survey invitation.

FEEDBACK ABOUT THE INTERNET-BASED SURVEY ADMINISTRATION METHODS
The internet-based survey delivery method appears to have worked well for most groups, with
only three Companions (8%) reporting technology-related or access issues when asked if they
had experienced any difficulties with administering the evaluation:
technology, memory and disruptive nature of surveying instead of doing a sfg session, / time taken to
organise the undertaking of the survey/ need to locate 4-5 computers
Unable to access site. Code was accepted.
And as well I had some technical difficulties.

Limited computer access and internet speed meant that the Companions in one SfG region
had to print the PRE and POST surveys for participants to complete on paper and, subsequently,
found it very time-consuming to enter the completed surveys. The SfG groups in this region
were conducted in a community setting but some school-based groups also reported
experiencing similar difficulties. The following comment, from a Project Advisory Committee
member, highlights the mixed reaction to the internet-based methodology: Companions who
have been able to take part in this survey have been positive about it. However, a vast majority would have
preferred the survey to be on paper as they had problems getting to a computer/ computers .

Another concern was that some of the surveys completed by two SfG groups failed to make it
into the online database. The link to access the PARENT survey also stopped working at one
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point and required re-establishing. It is unclear how/why these problems occurred and they
may need further investigation with the software supplier. However, the main lesson is that
there would be a need for some level of ongoing support and supervision to maintain such an
online evaluation system.
Two Project Advisory Committee members also commented on the usefulness of being able to
access online reports of the surveys completed to date:
The feedback material is excellent and very effective.
Thanks for the code to look up how it is going. (Very slowly here groups have failed or lack of computer
access seem to be the problem.)

FEEDBACK ABOUT THE EVALUATION SUPPORT MATERIALS
When asked for feedback about how the new evaluation system had been received in their
region, a number of Project Advisory Committee members commented on the clarity of the
various ‘instruction guides’ (see Appendices D-G), saying that most Companions had found
them helpful and easy to follow:
the info that was sent explaining the coding (ID-allocation process) was very clear – thank-you
The coding info for Companions was clear and helpful and no problems have been reported so far.
Thanks for the other attachments which are clear and which the Companions will find most helpful.
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DISCUSSION
This evaluation has found that the SfG program is very well received and highly valued, by
participating children and young people, their parents and the Companions leading the SfG
groups. The program successfully addresses an increasingly common area of need by
effectively supporting children and young people through times of change, loss and grief.
More specifically, the SfG program has been shown to build participants‟ understanding and
skills, to enhance their emotional wellbeing, to enable them to express their views, thoughts
and feelings and to strengthen their social and support networks. These benefits were evident
and consistent across a range of quantitative and qualitative data collected from
participating children and young people, their families and Companions. Confidence in the
findings is further strengthened by the very high response and consent rates achieved from
group participants and Companions. The current findings strongly echo, and build on, those
of the previous evaluations of the SfG program discussed earlier (Denis Muller & Associates and
Irving Saulwick & Associates, 1999; Frydenberg and Muller, 2005; Jolley and Masters, 2004).
Although the SfG program was equally popular and effective across most participant
subgroups, this evaluation frequently identified more favourable responses among younger
participants who, for example, reported liking SfG more, feeling more helped by it and finding
the „seasons‟ metaphor more helpful. Of course, such differences might be explained by
younger children often being more effusive than teenagers. However, the comparatively low
proportion of older SfG groups conducted (in this evaluation and generally, based on Journal
sale figures from Good Grief) does leave some unanswered questions about the program‟s
relevance and impact across the upper end of its target age-range. Unfortunately, the limited
number of older participants in this evaluation leave us unable to confidently answer these
questions. Some reasons suggested to explain this disparity relate to school (rather than
program) characteristics, such as the limited availability of Companions able to run groups
and time-tabling difficulties. However, other Companions have suggested that the eight-week
structure may be less appropriate for older students and that the Level 5 materials, in
particular, might be somewhat challenging for students with limited literacy and/or English
language skills. Further research is needed to more adequately understand the functioning of
the SfG program within a secondary school context: A useful first step to would be to gather
further feedback from young people, other Companions and school principals (from SfG sites
with higher and lower rates of conducting secondary school-aged SfG groups). With only an
immediate followup of group participants in this study, there is also scope for future research to
explore the longer-term effects of the SfG program, across all age groups.
Although developed some 15 years ago, all aspects of the SfG program still remain relevant,
according to ratings from both Companions and parents about the challenges faced by
children experiencing change and comments from participants regarding what they liked and
found useful. In particular, participants, parents and Companions all acknowledged the
important contributions of both the „seasons‟ metaphor and of children and young people
being able to have a say when changes happened in their lives for supporting children
through periods of change. However, participants, Companions and Project Advisory
Committee members also made a few suggestions about how the SfG program might be
further refined.
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The evaluation system described in this report was developed to be practical for ongoing and
widescale implementation throughout the SfG program. As well as aiming to provide more
engaging surveys, the internet-based delivery method also allowed project collaborators to
keep up-to-date with the incoming data, through in-built reporting systems (at regional and
overall levels) available through the online software. While receiving mostly positive feedback
(from participants and Companions), this evaluation system could benefit from some
refinements or reconsiderations. For example, paper versions of all surveys would enable more
participation from sites with limited computer and/or internet access. However, it would then
be necessary to develop processes for entering the data from these paper surveys so that their
results could be included in the overall reporting functions. Almost half the Companions
perceived a benefit from participants having completed the Pre survey before starting the
program (suggesting it could be a useful addition to the program) but a number also raised
concerns about the extra time required, particularly to support younger children in completing
the surveys. Participant feedback also suggested a possible need for more age-tailoring of
the survey, with the current version considerably more appealing to younger participants. On
a more practical note, the authors would recommend some rewording and/or reframing of
the survey items, for example, to drop the „slider‟ question format, to avoid negatively-framed
satisfaction questions and to use a more linear response options (instead of the „strongly
agree‟ to „strongly disagree‟ format).
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RECOMMENDATIONS
Based on the findings and discussion presented throughout this report, the following
recommendations are offered towards further enhancing the SfG program and its evaluation
processes:
1. The SfG program warrants more widespread implementation, across a broad range of
participants and contexts. Good Grief (Australia) can actively promote the current SfG
program with confidence in the benefits it offers for participating children and young
people, across a broad range of change-related issues. The SfG program‟s acceptability
and impact remained mostly very consistent, even in the face of variations to its
recommended content and or delivery methods. The SfG program addresses a
significant area of need which can have long-term impacts on mental wellbeing
throughout the lifespan. The overwhelmingly positive feedback, from all stakeholders,
suggest that the SfG program is a particularly acceptable and appropriate way of
addressing this need, especially among primary school-aged children. Comments
regarding the limited capacity of some SfG sites and Companions to meet the demand
for SfG groups suggest an urgent need to train additional Companions and/or to better
resource existing Companions, especially those working in other, often time-intensive,
school roles.
2.

Further evaluation is required to review the SfG program’s implementation and impact for
older participants, particularly within secondary school contexts. Unfortunately few older
groups were available for inclusion in this evaluation, making it more difficult to draw
confident conclusions about the SfG program‟s acceptability and impact for these young
people. Anecdotal Companion and Project Advisory Committee feedback suggests that
the SfG program can deliver substantial benefits for older participants but additional
evaluative data are required to confirm this. The anecdotal feedback also suggests some
factors (eg: school workloads and increased self-consciousness) that may restrict the
involvement of older participants, as well as suggesting some potential program
modifications that might increase participation rates. A useful first step towards answering
this question would be to gather further feedback from young people, other Companions
and school principals (from SfG sites with higher and lower rates of conducting secondary
school-aged SfG groups).

3.

Additional research is needed to determine the longer-term impact of the SfG program.
With increasing focus on the life-long importance of children and young people‟s social
and emotional wellbeing, and the inevitability of encountering major changes through
life, a larger and longer-term trial would provide more conclusive evidence regarding the
SfG program‟s contribution. It certainly offers a low-cost approach (usually being
delivered by volunteers with materials costing less than $15 per participant) to address
what is becoming an increasingly costly problem for society.
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4.

The SfG program may be further enhanced by a review of its content and activities. It is
almost ten years since the SfG program was last reviewed. Therefore, although „outdatedness‟ was not a dominant theme in the feedback, it seems timely to ensure that the
program still fully reflects the most contemporary evidence in the field. There were also
some comments, from participants and Companions, requesting the incorporation of
activities using the personal technologies (eg: i-pods and digital cameras) that are now a
major part of young people‟s lives.

5.

The SfG program may be further strengthened by the inclusion of a ‘parent’ component,
for the families and carers of children attending an SfG group. There is consistent research
evidence demonstrating the critical roles of quality of parenting and parent-child
relationships in supporting children to adjust to family changes (Amato, 2005; Mooney et
al., 2009; Pryor and Rodgers, 2001). Although not a major focus of this evaluation, most
responding parents reported having also felt challenged by the changes in their families
and indicated that they could be interested in getting involved in a SfG program for
parents. Some Companions and Project Advisory Committee members also commented
on the need for/ potential of a parent SfG component. Given the usual difficulty of
achieving consistent attendance at multi-week adult programs, a more flexible approach
(ie: half or full day) could be useful. Again, gathering additional feedback from families
and carers (about preferred program content and delivery options) would be a useful
starting point in addressing this recommendation.

6.

Following some minor revisions, Good Grief should strongly encourage all SfG Trainers and
Companions to utilise the new evaluation system as a routine part of conducting their SfG
groups. This system can provide „live‟ feedback, at regional, national or overall levels,
based on the surveys completed at any given point in time. Given the large numbers of
children and young people attending SfG groups (over 10,000 annually across at least five
countries), this could provide an invaluable data source for more nuanced research
regarding young people‟s experience of change, loss and grief. The limited access to
computers and or the internet, which was an issue for some SfG groups, could be partially
addressed by developing paper versions of all surveys. However, this would raise other
concerns about literacy levels and if/how paper-based data could be entered into the
computer-based system for inclusion in overall analyses and reporting.
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APPENDICES
APPENDIX A: SCRIPT FOR THE PRE-AND-POST PARTICIPANT SURVEY
TOPIC
Avatar & PrePost Survey
Streaming
Presented by
Professor Albert
avatar (linking
from initial SCU
web-page)

WHEN

Q

LEVEL 1 (6-8 YEARS)

Albert: Before we start, there are a couple of things which might help you
to do this survey. I am standing on the control bar! You can click on the
Intro 1
arrow if you‟d like to hear me again! When you‟re ready you can click on
the “next” button to move to the next screen.
Pre &
Post

Albert: I also need to know two things.
First, which Level is your Seasons for Growth group? If you’re not
Intro 2
sure, check the cover of your journal – it says your Level at the bottom …
Level 1 / Level 2 / Level 3 / Level 4 / Level 5
Intro 3

W1

Anne: Hello and welcome! My name is Anne and I wrote Seasons for
Growth to help children when changes happen in their lives. Every year,
thousands of children come to Seasons for Growth groups – so it’s very
important to me that they’re places where children learn a lot and love to
go.

W2

Anne: One of the best ways I know to make this happen is to talk with
children just like you! Let me introduce you to Orlando.
Orlando: Hello there. I have been looking forward to talking with you too!
And it’s not every day you get to talk with an owl!
Anne: Orlando is going to ask you some questions about some of the
things you’ll be learning during your Seasons for Growth group.
Orlando: There’s no right or wrong answers – we just want to know your
ideas. If there’s a question you’re not sure about, you can skip past it.

Pre Only
Welcome Screen
& Introduction
Presented by
Anne &/or
Orlando avatars

And are you about to start your group or are you finishing? …
Starting / Finishing

Anne: Hello! Remember us? A few weeks ago, I talked with you about
how important it is for me to know whether children and young people
enjoy their Seasons for Growth groups
Orlando: And I asked you some questions.
Post Only Wpost
Anne: Well, now you’ve been to your group lots of times, Orlando has
some MORE questions for you
Orlando: Remember though, there’s no right or wrong answers – we just
want to know your ideas!
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LEVELS 2 (9-10 YEARS) & 3 (11-12 YEARS)

LEVELS 4 (13-15 YEARS) & 5 (16-18 YEARS)

Same as Level 1

Same as Level 1

Same as Level 1

Same as Level 1

Same as Level 1 – except
“Young people” rather than “Children”

Anne: Hi and welcome! I’m Anne and I wrote the Seasons
for Growth program to help young people with changes
happening in their lives. Every year, thousands of young
people come to Seasons for Growth groups – so it’s very
important to me that you learn some helpful ideas and you
enjoy being part of this program.

Same as Level 1 – except
“Young people” rather than “Children”

Anne: The best way I know to make this happen is to talk
with young people like you. In fact, that’s why I’m here – to
invite you to share your thoughts & ideas about Seasons
for Growth. Orlando will take you through some questions
– this won’t take you long and there’s no right or wrong
answers – we just want to know your ideas. If there’s a
question you’re not sure about, you can skip past it.

Same as Level 1

Anne: Hello! Remember me? – I’m Anne, who wrote the
Seasons for Growth program. A few weeks ago, you
answered some questions before starting your group.
Now that you’ve had the experience of being involved in a
Seasons for Growth group, I’d really appreciate you
answering some more questions. This will help me to
understand what you think about the Seasons for Growth
program. There’s no right or wrong answers - we just want
to know your ideas!

CENTRE FOR CHILDREN & YOUNG PEOPLE, SOUTHERN CROSS UNIVERSITY
TOPIC

WHEN

Q

LEVEL 1 (6-8 YEARS)

LEVELS 2 (9-10 YEARS) & 3 (11-12 YEARS)

LEVELS 4 (13-15 YEARS) & 5 (16-18 YEARS)

1

Orlando: OK, so here we go … first things first – I’d like to get to know you
a bit better.
Are you … a boy / a girl?

Same as Level 1 – except:
Text response options will be “male / female”

Same as Level 2/3

2

How old are you? … 6 / 7 / 8 / 9 / 10 / 11 / 12 / 13 / 14 / 15 / 16 / 17 / 18

Same as Level 1

Same as Level 1

5-PRE

And what is the special number on the front of your Seasons for
Growth Journal?
Type the four numbers in this box

Same as Level 1

Same as Level 1

Orlando: OK, so here we go … first things first …
What is the special number on the front of your Seasons for Growth
Post Only 5-POST
Journal?
Type the four numbers in this box

Same as Level 1

Same as Level 1

6a

Albert: Children and young people come to Seasons for Growth for many
different reasons.
Orlando: No kidding!
Albert: For this question you need to type an answer in the box
Orlando: So, can you tell me … Why do you think it’s a good idea to
come to a Seasons for Growth group? … Type an answer in the box …
or leave it blank if you don‟t know

Same as Level 1

Same as Level 1

7

And how are you feeling about coming to the Seasons for Growth
group? (Post = And how do you feel about having been part of a
Seasons for Growth group?) …

Same as Level 1 – except Additional items:

Same as Level 2/3 – except … Additional items:

Albert: For many children in Seasons for Growth, their families have been
through some changes
Orlando: In the next part, can you tell us how much you agree with these
ideas I am OK talking about change in my family
… Strongly Disagree/ Disagree / Sometimes Agree/ Agree/ Strongly Agree
Albert: Do you agree or disagree

Same as Level 1 – except Additional items:
g) I worry the changes were my fault
… SD/ Disagree / Sometimes Agree/ Agree/ SA

Pre Only
Demographics &
Establishing
Unique Identifier

Awareness of
why they‟re at
SfG

Pre &
Post

a)

Responding to
change

Pre &
Post

8a-i

I have some important things to say that might help other
kids
… SD/ Disagree / Sometimes Agree/ Agree/ SA
Albert: Do you agree or disagree
Albert: This question is a bit different – slide the button to show how
much you agree
j) My family is still special even though it’s changed
… slider from Strongly disagree - Strongly agree

Albert: Oh look here’s that sliding thing again
h) Change happens in lots of families
… slider from Strongly disagree - Strongly agree
i)

Same as Level 2/3

Some good things have come from the changes in
my family
… SD/ Disagree / Sometimes Agree/ Agree/ SA

d) Sometimes I find it hard to say how I feel
… SD/ Disagree / Sometimes Agree/ Agree/ SA
e) I am a good friend
… SD/ Disagree / Sometimes Agree/ Agree/ SA
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TOPIC

Emotional
awareness &
competence

WHEN

Pre &
Post

Q

9a-j

10

11

Previous SfG
experience &
Feedback about Post Only
their current SfG
group

6b

LEVELS 2 (9-10 YEARS) & 3 (11-12 YEARS)

LEVELS 4 (13-15 YEARS) & 5 (16-18 YEARS)

Albert: Wow, they're doing such a great job! Let's keep going Orlando: We all have lots of different feelings about changes in our lives Albert: Unless you are an owl Orlando: Even owls have feelings!
Albert: In the next part, can you tell us how much you agree with these feelings?
Same as Level 2/3 – except Additional items:
Same as Level 1 – except Additional items:
a) It’s OK to feel angry
i) I know people who can help me when I feel
d) It’s OK to cry when you’re sad
… slider from Strongly disagree - Strongly agree
confused or angry
… SD/ Disagree / Sometimes Agree/ Agree/ SA
… SD/ Disagree / Sometimes Agree/ Agree/ SA
b) I can choose how I want to act when I feel sad or angry
e) I am OK talking about my feelings
j) I think I’m the only one who has difficult times
… Strongly Disagree/ Disagree / Sometimes Agree/ Agree/ Strongly Agree
… SD/ Disagree / Sometimes Agree/ Agree/ SA
… SD/ Disagree / Sometimes Agree/ Agree/ SA
c) I know who I can talk to when I feel scared or lonely
h) When I’m angry, I take it out on my family or friends
g) I can understand how others might feel
… Strongly Disagree/ Disagree / Sometimes Agree/ Agree/ Strongly Agree
… SD/ Disagree / Sometimes Agree/ Agree/ SA
… SD/ Disagree / Sometimes Agree/ Agree/ SA
PRE: Albert: Thank you so much for answering these questions
Orlando: Excuse me, we haven't finished yet Albert: Are you still going?
Orlando: Yes, but we're almost done Albert: Well
you better hurry up because Anne will be here Orlando: Don't worry we'll be done in no time at all
POST: Albert: Thank you so much for answering these questions
Orlando: Hey…stop interrupting, I’m not finished yet! Albert: Well you said that last time and you still raved on for ages!
Orlando: OK OK I’ll hurry up!
So, Was this your first Seasons for Growth group?
… Yes / No
And how much did you like the following?
b) Belonging to a Seasons for Growth group
c) Your Seasons for Growth Journal
d) Being able to talk with other kids
e) Being listened to
f) Having a Companion to guide your learning
… Slider from Not much – It was great
Was Seasons for Growth helpful for you? … No / Not really / Maybe /
Yes, a little / Yes, a lot
And why do you say this? … open text box

11h

NOT ASKED of Level 1

11i

NOT ASKED of Level 1

11j
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LEVEL 1 (6-8 YEARS)

NOT ASKED of Level 1

Same as Level 1 – except: Response options: “Yes / No, I‟ve done it once
before / No, I‟ve done it more than once before” rather than “Yes / No”

Same as Level 2/3

Same as Level 1

Same as Level 1

Same as Level 1

Same as Level 1

Did thinking about how the seasons change help you understand how life
sometimes changes too? … No / Not really / Maybe / Yes, a little / Yes, a lot
Albert: Young people tell us many things about their Seasons for Growth
Companions Orlando: How much do these sound like your Companion
I think my Seasons for Growth Companion …
a) Is a good listener
d) Is hard to talk to
b) Got to know me well
g) Helped our group to learn a
c) Is someone I can trust
lot
… Slider from Not at all – Very Much
Do you think it’s important for young people to have a say when changes
happen in their lives? … No / Not really / Maybe / Yes, sometimes / Yes,
always
And why do you think that it IS / IS NOT / MAYBE (from previous Q)
important for young people to have a say when changes happen in their
lives? … open response text box

Same as Level 2/3

Same as Level 2/3

Same as Level 2/3

Same as Level 2/3

CENTRE FOR CHILDREN & YOUNG PEOPLE, SOUTHERN CROSS UNIVERSITY
TOPIC

WHEN

Q

LEVEL 1 (6-8 YEARS)

Survey feedback

Pre &
Post

12a

Orlando: And what did you think about this survey?
Did you like doing it? … No / Not much / Was OK / Yes, was good / Yes,
was great

Thank-you &
Consent
Will be a
presented as a
video of Anne

Pre or
Post

LEVELS 2 (9-10 YEARS) & 3 (11-12 YEARS)

LEVELS 4 (13-15 YEARS) & 5 (16-18 YEARS)

Same as Level 1

Same as Level 1

Anne: Thank you so much for answering these questions – it will really
help make sure Seasons for Growth groups are as good as they can be!
You had some great ideas! I’d like to include them in a book about
End1Seasons for Growth – with things other children and young people have
POST
said. Is it OK for me to use your ideas in a book about Seasons for
Growth? I will use lots of children’s ideas – and I won’t use your name ....
Yes / No

Same as Level 1

Same as Level 1

End2PRE

Anne, Albert & Orlando: OK, well that’s about it for now … we’ll be back
to talk to you again when you finish your Seasons for Growth group.

Same as Level 1

Same as Level 1

End2POST

Anne, Albert & Orlando: OK, well that’s everything … thanks again for
answering the questions!

Same as Level 1

Same as Level 1
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APPENDIX B: SCRIPT FOR THE COMPANION SURVEY
Topics
Introduction

Questions
1

In which country are you located? …Australia/ New Zealand/ Scotland

2

How many Seasons for Growth groups have you run? … This is my first group, 2-5 groups, 6-10 groups,
10+ groups

3

Based on your insights from these groups, to what extent do you think the following are a challenge
for children when they experience change in their family? Dot matrix …Not at all, a little bit, to some
extent, quite a bit, a great deal
a) Knowing there is someone they can talk to
b) Understanding and managing their feelings
c) Recognising they can‟t change what‟s happened
d) Understanding they are not to blame
e) Recognising that sometimes change can be a good thing
f) Other (text box)

4

What aspect of Seasons for Growth do you think that children enjoy MOST? … open text box

5

What aspect of Seasons for Growth do you think that children enjoy LEAST? … open text box

6

What do you think is the most significant learning that happens for children as a result of
participating in the Seasons for Growth program? … open text box

7

How well do you think Seasons for Growth supports children to do each of the following? Dot matrix
…Not at all, a little bit, to some extent, quite well, very well
a) Understand that families change
b) Understand their feelings
c) Manage their feelings
d) Make good choices
e) Recognise that they are „not the only one‟
f) Express their views
g) Identify their support networks
h) Build their self-confidence and self-esteem
i) Become more resilient

8

To what extent do you think each of the following aspects of the Seasons for Growth program are
important in promoting children’s wellbeing. Dot matrix …Not at all important , a little important,
somewhat, quite important, very important
a) The small group „like-to-like‟ peer support process
b) The opportunity for each child to express their view
c) The opportunity for each child to be heard and acknowledged
d) The emphasis on what they CAN change or influence
e) The metaphor of the seasons (ie: that life changes like the seasons)
f) The particular role of the Companion
g) The children‟s journal
h) The use of other resources & activities
i) The relationship between the Companion and children

9

To what extent do you think the ‘seasons’ metaphor helps to facilitate children’s learning in each of
the following areas? Dot matrix …Not at all, a little bit, to some extent, quite a bit, a great deal
a) Understanding that change and loss are part of life
b) Making sense of the „ups‟ and „downs‟ of their experience
c) Normalising their feelings and other reactions
d) Providing a shared language about difficult issues

Perceived
challenges kids
face

Perceptions of
how kids see SfG

Perceived impact
of SfG on child

Perceived
contribution of
different Seasons
components

Perceived
contribution of
metaphor
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Topics

Questions
10 What is the main reason you became a Companion in the Seasons for Growth program? … open text
box
11 Overall, how would you rate your confidence to effectively facilitate Seasons for Growth groups? …
Very low, low, OK, confident, very confident

Companion SfG
background &
capacity

12 To what extent do each of the following factors influence your confidence to effectively facilitate the
groups? Dot matrix …Not at all, a little bit, to some extent, quite a bit, a great deal
a) The initial training you received
b) Your understanding of the underlying grief theory (Worden‟s „tasks‟)
c) Your ability to be flexible and adapt to different children within the group
d) Your personal motivation and experience
e) Your ability to engage with children & young people
f) Ongoing support from Good Grief
g) Support from your workplace manager &/or colleagues
13 Do you think being involved with the Seasons for Growth program has changed you in any way?
Tick boxes …No, not at all, Not really, Maybe, Yes, a little, Yes, a great deal
14 IF Maybe or Yes selected above In what kind of ways do you think it has changed you? … open text
box
15 To what extent do you think learning about Worden’s ‘tasks’ has helped you to understand each of
the following? Dot matrix …Not at all, a little bit, to some extent, quite a bit, a great deal
a) The nature of loss and grief
b) The importance of action in working through loss and grief
c) Your own loss experiences
d) The experiences of the children
Thank you for agreeing to trial the new on-line surveys with children in your Seasons for Growth
group(s).
16 How many groups have YOU run with these new surveys? … 1 / 2 / 3
Characteristics For each SfG group run:
17a

What was the Seasons for Growth site code for (THIS / your FIRST / your SECOND / your
THIRD) group? (This will be the first 3 numbers of the code you recorded in the children‟s journal)

17b

What level was (THIS / your FIRST / your SECOND / your THIRD) group? … 1 / 2 / 3 / 4 / 5

17c

How many participants were in (THIS / your FIRST / your SECOND / your THIRD) group? … 3 / 4
/ 5 / 6 / 7 / 8 / 9 / 10 or more

Basic Information
for Pilot
17d
Companions

In which setting was (THIS / your FIRST / your SECOND / your THIRD) group conducted? … NZ
& Scotland: School Setting/ Australia: Catholic School/ Australia: Government School / Community
Setting/ Other (please specify)

17e

What was the gender mix of (THIS / your FIRST / your SECOND / your THIRD) group? … All boys
/ Mostly boys / Fairly even / Mostly girls / All girls

17f

Were there any other distinctive characteristics about (THIS / your FIRST / your SECOND / your
THIRD) group? (eg: Response to natural disaster, single issue eg: death only) …text box
Was the Seasons for Growth program adapted in any way to suit (THIS / your FIRST / your
SECOND / your THIRD) group? … No / Yes
IF Yes selected above In what way was it adapted for this group? … open text box

17g
17h
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Topics

Questions
We’re interested in your feedback about this new evaluation process. The children’s survey was
designed to provide a non-threatening introduction to the program whilst capturing participants’
views before starting their groups.
How well do you think the survey has achieved this? … Not at all, a little bit, to some extent, quite, very
18 well
19 Overall, do you think MOST children found it easy or difficult to complete their survey? … Very easy
/ Mostly easy / Had some difficulties / Had quite a few difficulties / Had lots of difficulties

Feedback re:
Evaluation system 19a IF Some-Lots of Difficulties – What difficulties did the children experience? … open text box

20 Do you think that completing a survey BEFORE their group began had any impact on the children’s
experience of starting the program? … No, not at all / Yes, a positive impact / Yes, a negative impact
20a IF Yes or Yes – And why do you say that? … open text box
21 Do you have any other comments or suggestions about how we could improve any of the following?
… open text boxes for … The Children‟s Surveys / The Parents‟ Survey / The Companions‟ Survey /
Anything Else
22 Finally, a few questions to help us group your answers.
Are you male or female? … Male / Female?
23 Which age range do you fit into? … Up to 30 / 31-40 / 41-50 / 51-60 / 61+ years

Companion
Demographics

Thank you & Any
other comments
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24 Which of these best describes your ethnic background? …
Australia: Indigenous Australian / Non-Indigenous Australian / Other (please specify)
New Zealand: European/ Maori/ Pacific Islander/ Asian/ Other (please specify)
Scotland: White/ Mixed background/ Asian, Asian Scottish or Asian British/ Black, Black Scottish or Black
British/ Other (please specify)
25 Seasons for Growth Companions have a wide range of background experience.
Which of these apply to you? (Tick all that apply) …Teacher, Psychologist, Social worker, School
counsellor, District Health Nurse, Family support worker, Chaplain/ Pastoral care worker, Parent,
Grandparent, Other
26 Is there anything else you would like us to know about the Seasons for Growth program? … open
text box
Thank you very much for taking the time to complete this survey.
It will help ensure the Seasons for Growth Program continues to make a positive contribution to the
wellbeing of children and young people.

CENTRE FOR CHILDREN & YOUNG PEOPLE, SOUTHERN CROSS UNIVERSITY

APPENDIX C: SCRIPT FOR THE PARENT SURVEY
Key Topics
ID-Linking

SfG
awareness

Expectations &
overall
satisfaction
with SfG

Questions
1

In which country are you located? …Australia/ New Zealand/ Scotland

2

What is your child's four-number Seasons for Growth code? (You will find this in the letter asking you to
complete this survey) Single text box

3

Is this the first time a child of yours has been involved in the Seasons for Growth program? … Yes / No,
this child has participated before / No, another child has participated before

4

Did you receive any information from a Seasons for Growth Companion BEFORE your child started
their group? (Tick all that apply)… Yes, attended a group information session / Yes, had an individual
meeting with the Companion / Yes, had a phone call from the Companion / Yes, some written information was
sent home / No, didn’t get any information / Other (please specify)

5

Children participate in the Seasons for Growth program for many different reasons.
What is the reason your child joined a Seasons for Growth group? … Parental separation / Divorce, Death
of a family member or friend, Other (please specify)

6

Whose idea was it for your child to join a Seasons for Growth group? (Tick all that apply) … A friend
suggested it / My child asked to go / A teacher suggested it / I knew of Seasons for Growth & thought it might be
helpful / Someone else – please specify

7

In what ways did you think Seasons for Growth would help your child? … open text box

8

And, were these expectations met? … No, not at all / To some extent / Quite well/ Very well/ Yes & exceeded

9

To what extent were each of the following a concern for you? Dot matrix… Not a concern / Not really a
concern / Maybe / Of some concern / A great concern
a) I didn’t understand what the program was about
b) I thought my child didn’t need to go to the group
c) I didn’t know the Companion (adult) facilitating the group
d) I felt that our family issues were private
e) I worried that talking about the changes in our family might upset my child
f) Other – please specify:

10 Did your child talk about what they were learning in Seasons for Growth? … No, never / Occasionally /
Sometimes / Quite often / Very often
11 Do you talk with your child about the changes that have happened in your family? … No, never /
Occasionally / Sometimes / Quite often / Very often

Parent-child
12 How do these conversations USUALLY start (UNLESS said Never above)? … My child raises it / I raise it /
communication
Sometime me & sometimes my child

13 Have these conversations changed since your child attended the Seasons for Growth group? … Not at
all, a little bit, to some extent, quite a bit, a great deal
13a In what sort of way have they changed? … open text box (show if Some – Great Deal selected above)
14 Seasons for Growth aims to help children in many ways. Do you think it helped your child? … No, not at
all, Not really, Maybe, Yes, a little, Yes, a great deal
14a How was it helpful for your child?…open text box (show if Maybe or Yes selected above)
15 &
16

For each of the following, can you indicate how well you think your child was going
BEFORE and AFTER they went to Seasons for Growth? (Please make sure to rate BOTH sections)
15 BEFORE

Perceived
impact of SfG
on child

a)
b)
c)
d)
e)
f)
g)
h)
i)

Understanding that families change
Understanding their feelings
Managing their feelings
Making good choices
Recognising that they are ‘not the only one’
Expressing their views
Identifying their support networks
Having self-confidence and self-esteem
Being resilient

16 AFTER

Not well, OK, Quite well,
Not well, OK, Quite
Very well, Unsure
well, Very well, Unsure
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Key Topics

Questions

Perceived
contribution of
different
Seasons
components

17 How important were the following aspects of the Seasons for Growth program in supporting your child
Dot matrix …Not at all, a little bit, somewhat, quite important, very important
a) Having a safe place to talk about their feelings
b) Being in a small group with other children experiencing family changes
c) Having an adult Companion facilitating the group
d) Having a Seasons for Growth journal to help them learn
e) Learning that life changes like the seasons

Perceived
challenges
arising from
change

18 As a parent, to what extent do you consider each of the following have been a challenge for your child
when faced with significant changes? Dot matrix…Not at all, a little bit, to some extent, quite a bit, a great
deal
a) Knowing there is someone they can talk to
b) Understanding and managing their (mixed up) feelings
c) Recognising they can‟t change what‟s happened
d) Understanding they are not to blame
e) Recognising that sometimes change can be a good thing
19 And to what extent have each of the following been a challenge for you, as a parent? … Dot matrix…Not
at all, a little bit, to some extent, quite a bit, a great deal
a) Talking with your child about what‟s happened
b) Managing your own feelings
c) Understanding what your child is experiencing
d) Knowing the best way to support your child
20 If there was a Seasons for Growth program for parents, would you be interested in getting involved? …
Yes / No / Maybe
20a What type of other resources or support would you find most helpful? … open text box (show if Maybe or
Yes selected above)
21 Finally, a few questions to help us group your answers.
Are you male or female? Male/ Female
22 Which age range do you fit into? Up to 30 / 31-40 / 41-50 / 51-60 / 61+ years

Parent
23 Which of these best describes your ethnic background? …
demographics
Australia: Indigenous Australian / Non-Indigenous Australian / Other - please specify
New Zealand: European/ Maori/ Pacific Islander/ Asian/ Other (please specify)
Scotland: White/ Mixed background/ Asian, Asian Scottish or Asian British/ Black, Black Scottish or Black
British/ Other (please specify)

Thank you &
Any other
comments

24 Is there anything else you would like us to know about the Seasons for Growth program? … open text
box
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Thank you very much for taking the time to complete this survey.
It will help ensure the Seasons for Growth Program continues to make a positive contribution to the
wellbeing of children and young people.

CENTRE FOR CHILDREN & YOUNG PEOPLE, SOUTHERN CROSS UNIVERSITY

APPENDIX D: COMPANION GUIDE FOR COLLECTING PARTICIPANT SURVEYS

COMPANIONING CHILDREN AND YOUNG PEOPLE THROUGH THE SEASONS FOR GROWTH
(SFG) PROGRAM EVALUATION
Dear Companion,
Thank you for agreeing to your Seasons for Growth (SfG) group being involved in the Good Grief program evaluation.
This evaluation takes the form of a web-based survey that invites children and young people to be involved in a
„conversation‟ about the Seasons for Growth (SfG) program. This brief survey „conversation‟ is to be completed before
the group starts (i.e., prior to Session 1) and once again after the program ends (following Session 8).
We have a number of suggestions to help you ensure the children‟s involvement in the evaluation runs smoothly.

YOU MIGHT:
1. Print up the postcards for the children beforehand. The postcards have details of the survey webpage
(www.scu.edu.au/sfg) and password access (sfg). Please do not access the survey until children are ready to
begin!
2. Allow yourself 5-10 minutes to set-up the computer/s before inviting children and young people to complete the
evaluation.
3. Provide each child with his/her Seasons for Growth journal before they log on to the survey. Show them the code
you have written in the front (see separate advice regarding how to allocate a code to each child). It is critical that
you ensure every child/young person has a code which they will be required to enter on the survey. It‟s important
you keep a record of these codes elsewhere, too!
4. Explain to the children the purpose of the on-line survey – to find out their ideas before they start the Seasons for
Growth program and again when they finish. It might be good to tell them their ideas will help us to make sure the
program is helping them!
5. The questions in the on-line survey are asked by cartoon characters, so children and young people will need to be
able to hear the questions clearly. If headphones aren‟t available, the sound on the computer will need to be turned
up and a quiet environment provided.
6. It may be helpful to assist children and young people through the first three screens to ensure they understand how
to navigate through the survey.
7. Some children and young people may prefer to complete the evaluation without the Companion immediately present
so you might keep a respectful distance whilst responding individually to any child having difficulty.
8. Some children, especially in Level 1, may need help completing some areas of the evaluation, particularly questions
that require them to type their answers in a text box. We suggest you are available to assist these children as
required.
9. When each child has completed the „starting‟ survey, thank them and let them know how much you are looking
forward to them beginning the program.
10. When the final session of the program is completed (Session 8) ensure each child logs back onto the survey, enters
the code from their journal when prompted and answers the questions for the „ending‟ survey.
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APPENDIX E: COMPANION GUIDE FOR COMPANION & PARENT SURVEYS

SEASONS FOR GROWTH (SFG) PROGRAM EVALUATION:
ADVICE FOR COMPLETING PARENT AND COMPANION SURVEYS
Dear Companion,
Thank you for agreeing to your Seasons for Growth (SfG) group being involved in this important international evaluation
of the program. As you know, this evaluation has featured a web-based survey that invites children and young people to
be involved in a „conversation‟ about the program, before and after their SfG group. However, we are also interested in
knowing your views and those of the parents whose children have participated in your SfG group(s).
We would be very grateful if you could assist us by 1) inviting parents to complete a survey; and 2) completing a
Companion survey. Below is the advice on how to do this.

PARENT SURVEYS:
1. Print copies of the attached Parent Invite Letter for each child in your SfG group. This letter explains the evaluation
and provides parents with the information they need to complete the survey. It can be printed in colour or in black &
white.
If your group is run through a school: Please liaise with your Principal to let them know about the
upcoming Parent Survey and provide him/her with a copy of the Parent Invite Letter.
2. Write each child‟s name and Seasons for Growth Code in the relevant spaces on their letters – and add your name,
contact number and signature at the bottom of each letter.
3. At the end of your SfG group, distribute each child‟s letter to the relevant parent(s). You might do this at the
“Celebration” session or you might give children their letters to take home.
4. If parents wish to complete the survey but cannot access a computer and the internet, it would be ideal if you could
help them gain access. If this is not possible, your Regional Trainer can supply you with a printed version of the
survey – however, it‟s format (because of the internet software) is quite basic and it should really be used only as a
last resort! If you do use this option you will need to either type the parent‟s answers into the on-line survey on their
behalf or copy and mail their paper survey to your Regional Trainer to do so.
5. We understand the difficulties often encountered when asking parents to complete surveys – as such, we are
seeking your help only to distribute the Invite Letters and warmly encourage parents to participate. All participation
in the survey remains voluntary, of course.
6. If you would like to preview the Parent Survey before inviting parents to complete it, please type 9999 when asked
your child‟s SfG code.
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COMPANION SURVEY:
1. Your views as a Companion are also critically important for this evaluation – so, we would also like you to complete
a survey – after you have finished the final session of your SfG group. If you are a Companion to more than
one participating SfG group, please wait until you have completed all your groups before answering the
Companion Survey.
2. To complete the survey:
Type www.scu.edu.au/sfg into an internet browser
Select the I am a Companion button
Type sfg when asked for the survey password

3. During the survey, you will be asked for the Identification code numbers of your SfG groups – so you‟ll need to have
these available before you start the survey.
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APPENDIX F: INVITATION TO COMPLETE PARENT SURVEY

SEASONS FOR GROWTH PROGRAM EVALUATION:
PARENT SURVEY INVITATION
Dear Parent,
We need your views and ideas!
Your child (____________________) has recently participated in a Seasons for Growth group and we are very keen to
hear whether you think the program has helped your child.
This survey will take only about 10-15 minutes of your time. Whilst you need to complete it via the internet, it is easy to
do and will help us enormously in making sure the program continues to make a difference for children and young
people around the world.

If you’re happy to answer the survey, please use a computer to:
1. Type www.scu.edu.au/sfg into an internet browser
2. Select the I am a Parent button
3. Type sfg when asked for the survey password
4. Type

when asked your child’s Seasons for Growth code

If you would like to answer the survey but are unable to access the internet:
Please contact me, your local Companion, on the phone number below for other options.
Completing the survey is voluntary but I do hope you will be able to help us continue to improve the Seasons for Growth
program.
Warm regards,

Local Companion
Seasons for Growth program
Tel:

Professor Anne Graham, Director
Centre for Children & Young People,
Southern Cross University, NSW 2480, Australia
Tel: +612 6620 3613 Email: anne.graham@scu.edu.au

The ethical aspects of this evaluation have been approved by the Southern Cross University Human Research Ethics Committee (approval
number: ECN-10-045). If you have any complaints or reservations about any ethical aspect of your participation in this evaluation,
you should address them, in writing, to: the Ethics Complaints Officer, HREC, Southern Cross University, PO Box 157, Lismore NSW 2480. All
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APPENDIX G: INSTRUCTION GUIDE FOR ALLOCATING ID CODES

IMPORTANT – YOU MUST ALLOCATE A CODE TO EACH CHILD!
A very important part of your role as Trainers and Companions is to allocate survey codes to ensure
that children‟s „beginning‟ and „end‟ surveys can be accurately matched so that we can get a
sense of any changes they experience as a result of the program. Each child should be allocated a
four-digit code which will consist of the following three parts:
Part One: Each region has been allocated a number. This will be the first number of the child‟s four
digit code. The region codes are:
1. Dubbo
2. Hunter
3. Kimberley
4. New Zealand
5. Scotland
6. Sydney
7. Victoria
Part Two: Trainers should allocate a two-digit code to each group within their region, starting from
01-99. Trainers should ensure that they keep a record of which Companion is allocated each group
code.
Example: Imagine Trudy at Dubbo has 5 groups being run by 3 Companions (Adam,
Joanne and Sasha). Adam and Joanne are running two groups each and Sasha is
running one. Trudy would allocate the codes to the groups as follows:
Region Code
1 - Dubbo

Group Code
01 – Adam
02 – Adam
03 – Joanne
04 – Joanne
05 - Sasha

Child‟s Code
To be allocated by the
Companion (see Part
Three)

Part Three: Companions should then allocate a single-digit code to represent each child in their
group. Each child‟s individual four-digit code should then be written on the front of their journals.
Example: Let’s look at Sasha’s group in Dubbo….
Sasha has 5 children in her group – Billy, Bob, Joe, Mary and Jess
Region Code

Group Code

1 - Dubbo

05 - Sasha

Child‟s Code
1 – Billy
2 – Bob
3 – Joe
4 – Mary
5 - Jess

Therefore, Sasha (the Companion) will allocate Jess (the Child) the following number: 1055
Sasha will record this number on the front of Jess‟s journal.
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APPENDIX H: COMPANION PERCEPTIONS OF SFG PARTICIPANT LIKES & DISLIKES
WHAT ASPECT OF SFG DO YOU THINK THAT CHILDREN BEING IN CHANCE TO
A
EXPRESS/
ENJOY MOST? – COMPANION’S OPEN RESPONSES GROUP BE HEARD
The children enjoy participating in a small group where they have
their companions undivided attention and the company of children
who have experienced the same problems. They enjoy working in
their books and the discussions about their feelings as there are
limited opportunities for them to express themselves in such a safe
and caring emotional environment.
The small group confidentiality & the realisation that others have
difficult times in their lives, too. Hence the sharing & camaraderie that
ensues. They also love the games, laughter & fun times we have.
Sharing in a small group with others who are experiencing similar
difficulties to them in their family situation knowing it is safe to do so. /
My groups this year have particularly enjoyed the songs.
Having the opportunity to share their experiences with others that
they can relate to & empathise with. The kindness & listening that the
companions provide & of course the CELEBRATION.
They enjoy being in small groups with common themes and the
intimate relationship they build up with each other and the
companions - getting to know the companions well and companions
sharing their story as well. / / We end every group with the hippo
song/dance and they really enjoy this
I do believe that the thing the children most value is having someone
to listen to them when they express their thoughts and feelings. The
children enjoy discussing the things that they enjoy doing. They love
the role plays and the playdough activities; and of course the party.
The weekly meetings and coming together with other children who
are going through the same experiences. They feel special for having
this time to reflect and talk and do creative activities.
The group time, doing activities and sharing their stories and ideas.
having a special time out of class to connect with others
The chatting together and the formation of a small group who could
talk together. The 5 minutes of 'activity' at the end of each session
was also enjoyed.
Dancing & singing the songs, Meeting others with similar
experiences../Getting chance to talk../that there us a spell in the week
where they know they will be listened to.
The chance to share their story and know they are not the only ones
who have suffered loss. They loved the songs and sharing their
reflections.
Meeting each week with their new friends and feeling special along
with being able to share their story with others and never made feel
that they are to blame
The discussions and relaxed, informal atmosphere.
Hearing other's stories and having theirs told brought relief and a
sense of freedom
Being with other people who understand and share some of the same
feelings / Knowing that it is ok and quite normal to experience change
/ Having someone to talk to
spend time with other students who had experienced similar
situations who weren't not part of their social group; / feeling special
about being part of a unique group. / the freedom to talk about their
feelings and happenings
Small groups, which allow them to speak to someone specifically
about their loss, and to make other friends that have experienced loss
My belief is that they enjoy learning about each other, developing
empathy and an understanding that they are normal, and change in
family is normal. They also love the celebration at the end.
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WHAT ASPECT OF SFG DO YOU THINK THAT CHILDREN BEING IN CHANCE TO
A
EXPRESS/
ENJOY MOST? – COMPANION’S OPEN RESPONSES GROUP BE HEARD
There is the growing benefit of the group. The involvement of the
companions. The content of the programme.
Doing the activities in their workbooks, participating in the group
activities and the celebration.
Realising that they are not alone. At level 3 they love the play doh
and collage making. The play doh especially seems to make them
open up, using it like a stress ball. The worry tree is also popular. At
level 4 they like the rope grading exercise. They all seem to prefer
these group activities to writing in their journals.
Games and stories being shared with friends. Also the food
Learning that change happens in all families and they are normal.
Learning about each other. They loved the celebration at the end!
The games and the singing. The group dynamics, they love the
candles and the rituals that go with that, the fact we have the room
decorated as the seasons, and the celebrations at the end
being part of a group. Collegiality, acceptance, belonging, self
understanding. Respite from wearing a mask.
Making friends and getting to know the companion
Being a part of a group/family. The children realise they are not on
their own.
Being with other children who are experiencing/have experienced
similar difficulties.
the connection, relationship
1) The last session of winter and the last session of summer. Being
able to freely express what their hearts want to say without fear of
any reprisals. 2) Having the freedom not to say anything at all. 3)
Being able to have a milo and relax before returning back to school.
Using the interactive whiteboard. / Eventually talking about their
change and challenges.
the variety of activities, the journal, the sharing of stories
Doing their journals, sharing and the celebration lunch at the
conclusion.
Being listened to. / Games.
sharing and growing in personal understanding and insight
Learning about expressing their feelings and that it is okay for them to
do so.
knowing that someone is willing to listen to them. being able to
express what they are feeling.
being able to express themselves & their feelings
having the chance to talk about what they are feeling.
The chance to talk about things and to be listened to.
depends on the age group and the dynamics of the group. The book
"The Pipi Swing" has been a powerful tool in enabling children to
understand that happy and sad feelings can often occur in the same
event and can be part of moving to create good memories.
they enjoyed the songs especially and 2 chn told me that when they
are feeling upset they sometimes sing these songs softly to calm
down and be reassured.
I think the drama and acting out situations that they experience every
day
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WHAT ASPECT OF SFG DO YOU THINK THAT
CHILDREN ENJOY LEAST? – COMPANION’S OPEN
RESPONSES
I don't think I could pinpoint anything, they participate in
everything with enthusiasm.
I honestly think that they enjoy all the activities because the
program has been so well structured and appropriate for their age
levels.
n/A -my group loved coming -were always there ready for the
session and enjoyed talking.
Nil
No child has ever expressed dislike of any particular part of the
program.
not sure
nothing
Initially the formation of the group the first session when they are
unsure of the trust that will be in the group. It takes a few
sessions before students start to relax & share their experiences.
Becoming emotional although this is cathartic in the long run.
Writing in their journals. With this particular group there was a lot
of low ability therefore this was a bit of a challenge for most.
Talking about their feelings. Some have difficulty with writing but
then I let them draw instead
Initially, talking about their challenges. / Coping with their feelings
towards existing family members. / Putting the theory into practice
when they are under pressure due to their emotions.
Initial telling of their story.
It can sometimes be difficult for children to actually 'name' their
feelings, to face them and to share these feelings, particularly in
the early sessions before they have built a strong rapport with the
group
Initially, talking about their experience/ feelings - this can be
challenging for them.
The fear that they think they have to say what is on their heart,
and anything that hurts them very much and is painful.
The initial reluctance to share feelings with people they don't
know.
uncertain about weather it‟s okay to talk to others about the
changes happening around them and their feelings
uncertainty about whether it‟s okay to talk.
They find it hard to talk about their circumstances of change and
open up.
Telling their story and worrying about how other students will
react.
There were times that they struggled to express certain feelings.
They could only put into one word and not a sentence.
Reflecting on the changes that have taken place in their family is
the thing the children enjoy least.
Facing reality. Acknowledging that they can't go back to their
preciously 'known' world. If some children have done the program
previously they can find it repetitious.
Being 'told' they have to attend a group because there is
something wrong with them. Only one participant has said he was
asked if he would like to attend.
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WHAT ASPECT OF SFG DO YOU THINK THAT
CHILDREN ENJOY LEAST? – COMPANION’S OPEN
RESPONSES
It‟s interesting, I thought they found the poems a bit lame, but
they actually said at the end they liked them. I think they would
have liked to move more, whilst we tended to sit around a table
for the session.
There were different personalities in the group so it clashed and
this affected the mood at times.
Having to wait to take turns
The lack of movement, we were in quite a small space for most of
the lessons.
Being disciplined
The first week or two when they are a little apprehensive about
the group - a little unsure what to expect
the length of the program, same time-slot out of classroom over
so many weeks,
Writing for some of them.
For some children, the writing that they have to do, although I
allow them to use pictures or symbols.
The writing!
Sometimes completing the tasks in the journal was a chore for the
children when their mood was not great
depends on group, but usually the boys not so keen on creative
movement.
Running out of time
Some of them dislike it when because of time limits we are unable
to listen to all of every story that they may wish to tell
the shortness of the program - most students wanted to continue
for longer.
The conclusion of the program. The lack of follow up, apart from
the reconnector(s).
changes to the timetable and seasons time becomes inconsistent
When they don't understand why things have to change; such as
parents separation or new family.
Not know if they are to blame for the changes.
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APPENDIX I: PARENTAL EXPECTATIONS OF THE SFG PROGRAM
IN WHAT WAYS DID YOU THINK SFG WOULD HELP YOUR CHILD? –
PARENTS’ OPEN RESPONSES
Help them understand their feelings and work with other children
To understand that they are not the only one going through a difficult time and maybe understanding that things are relative in life and bringing "the incident" into
perspective.
my daughter could talk to other children that had experienced the same situations
that she had come across on the death of her dad. She felt like she was not the
only one going through the same thing.
Give him a forum to talk about his feelings and understand that he is not the only
one going through life changes
To be able to express herself and her feelings to others. Realise that she is not the
only child that is in this situation.
Free to talk about her feelings & realise that other children have similar
circumstances
It helped her realize that other children were in the same situation, and it helped
her to express her inner most feelings
I thought it could help him to gain an understanding that he is not the only child
going through this experience and to learn compassion for others under a variety of
circumstances. I also hoped that it would encourage him to speak about his
feelings and discuss them more freely.
Realising that separation does happen, and they are not alone
so they know they are not alone that there is many like them
Help understand other kids were in the same position
Community with other children who are going through similar circumstances
So she would not feel like the only one this has happened to anymore
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to cope with grief

it helped them because now they now difficulties don‟t last forever
learn some strategies to cope
To understand more of the living cycle
To talk about her grandfather
i thought it might help him express his feelings / thoughts
Emotionally-for my child to be able to express himself
helped the child talk more easily about his situation and how it was affecting him
Help him talk about his feelings more openly.
emotional
My daughter had a separation crisis about her birth mother so we thought that this
course would help her
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I thought it would help her to be more resilient, openly communicate about the
separation and learn to not take on so much responsibility at home.
Seasons for growth can help my child deal with deaths and are able to move on
with their lives if an issue occurs. It can also help my child avoid stress and
depression.
we all have had death in our lives and it is unavoidable. I hoped it would prepare
him for what he would have to face through life. To understand the emotional side
of changes in life and to be able to deal with them and get through whatever they
may be without scaring him forever.
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APPENDIX J: REASONS FOR BECOMING A SFG COMPANION
WHAT IS THE MAIN REASON YOU BECAME A SFG COMPANION?
– COMPANION’S OPEN RESPONSES
It is a program that was offered @ the school focussing on welfare of students which
is the area in which I work. Being able to make a difference & provide strategies for
students to deal with changes in their lives is very important to me. I think it is a
beneficial program for the students who are involved & I really enjoy being involved
as a companion
recognised the need of the program in the primary school i work at and knowing that
unless i became a companion, the program would not run.
I work in a school and SFG provided a valid program that parents and staff were
happy for students to participate in. / Increased numbers of students with grief and
loss issues and busy parents.
I actually trained some 15 years ago, and found I was not ready due to my own
personal loss experiences. Some 8 years later I trained again as I wanted to help
support children through a difficult period, rather than becoming stuck like many
adults do in the cycle of grief. It compliments my role in welfare.
Part of our professional development, is to help and support the children that come
into our village. To have a better understanding of changes in their family lives.
I am a teacher and a chaplain and I wanted to help children who are hurting.
I work as a group worker within Social Work and do a number of group programmes
with young people and parents. I thought I could use my skills and expertise to
facilitate groups around the issues of loss/change and bereavement. These groups
also provide an opportunity to build up a good relationships with Education staff
student wellbeing is part of my role
I am a Behaviour Support teacher who runs group to deal with Anger Management
and Behaviour - for children who are not coping because of family changes. This
seemed like a natural progression to help children deal with their lives.
I am a school chaplain and I realised that a lot of children's needs stemmed from grief
and loss and I wanted a vehicle to help them work though their pain. As a means to
facilitate children's ability to understand their feelings and to be able to cope with the
changes that happen in families.
To allow the program to run in the school. To get to know the children better. In the
hope to help kids work through their grief, show them strategies to achieve hope.
I wanted to in some way to journey with these children. As a classroom teacher you
see how they struggle and how they need a time and a place to share their story
1) To give me another learning strategy and skills that I may 2) help build children's
resiliency to help them through life's challenge's and to help build their future.
working as a chaplain, I was looking for a tool to help me work with children through
the changes in their lives
To assist children in grief as part of my palliative care work. / I am the co-ordinator for
a Palliative Care Group of volunteers, & we discovered that children were often the
"forgotten" family members after the death of a loved one.
To support young people who are experiencing difficulty in their lives because of their
parents divorcing/separating; and because of my work with families in hospitals with
family members dying and seeing the impact on/ reaction of the children. To assist
the children to find ways to adapt to the change.
It was recommended as a good program and following my training and running my
first session I was 'hooked' as I had seen, first hand, the difference it could make.
interested in the program- thought that it met a need for young people and thought
the group idea a good idea
Recognition that sfg was the only educational programme that dealt effectively with
grief, loss and change
I wanted to do more to help the pupils who were sad due to loss or change - it is
something I value and thoroughly enjoy each time.
To support children using a structure that was tried and successful to work around
their family issues and feelings.
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WHAT IS THE MAIN REASON YOU BECAME A SFG COMPANION?
– COMPANION’S OPEN RESPONSES
Liked the program. Support students through difficult times.
Great need within the school / To be equipped with skills to support children who
have change & loss in their lives / Personal development
I wanted to make a difference to grieving children and those children who had
experienced loss because I lost my mother as a young adult and my brother and two
sisters were very young. I have lived through the pain of not having any support such
as a program of this nature. Unless grief is processed at a young age, the emotional
fallout continues for years and manifests in a wide range of physical and emotional
symptoms
I think it is essential to have these life skills - especially knowing how to manage and
care for your feelings and learn to be resilient.
To help understand the grieving process, and assist others in their grieving process
So that I would be able to offer my knowledge and experience in loss and grief
To be able to offer support to those in need
Wanted to help children to understand that changes happen to everyone and how we
accept these changes are important part of growing. To help the children to
understand what is going on for them when changes happen
you help others /
I felt that I could relate to the children when dealing with change, as my life has
involved many significant changes. I felt that I could relate well to the children.
To assist children who are experiencing troubling situations and to be a person they
can turn to for help.
to help facilitate the processing of feelings and promote hope in their lives and self
esteem. To provide companions in their peer groups too that can help support them.
To support families in general.
To help children feel supported during major life changing experiences. Io provide a
place to be listened to and listen to others, connect with peers who are experiencing
similar changes and to know about what and who helps them.
To help children understand change and realise how important it is to share exactly
how you feel. Helping them to identify their feelings and find words to express those
feeling. Just to support the little people in our community
Compassion, trying to help the children who have strong and confused feelings.
Letting children feel part of something, giving them acceptance and love.
To be able to offer support to children who are experiencing difficulties
I felt that I could contribute to the programme and I cared about what some of the
changes some of the children have gone through or are going through as I have been
through many of the changes myself.
I wanted to help children understand themselves better, and that changes happen for
a reason and it s not their fault.
I am a chaplain in my local High School and was invited to become a companion.
I have become a Pastoral Care Worker and the need in every school is becoming
huge.
I am a school chaplain and could see the need to run 'Seasons for Growth' programs.
another tool for my role as a state school chaplain.
I didn't want to become a companion but I was given the role so I had to do it. I didn't
feel that I was the right person to do it. But in the end... I was glad that I had the
opportunity. It taught me a lot about what the children go through and it also taught
me a lot about myself.
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APPENDIX K: PARENT PERCEPTIONS OF HOW SFG HELPED THEIR CHILD
HOW WAS SFG HELPFUL FOR YOUR CHILD?
– PARENTS’ OPEN RESPONSES
More confident and able to discuss her feelings with her peers in the group
and be able to show compassion to others and their situations.
Helped my child with his confidence and understanding of various issues.
He enjoyed the interaction with the other children and sharing his experiences.
It gave him common ground in an area where previously he thought he and
his brother were the only ones.
being able to talk about his feelings and knowing that there are other children
experiencing difficulties in their family and life
He learnt about change and how sometimes it can be for better and is now
able to understand his feelings better and control them a little better
it puts divorce into perspective, there are many different cases, it teaches
them how to deal with their own emotions.
better understanding
She seems to accept his death better now
Help my child understand how to deal with issues happening in his life, it was
educational.
it showed her that changes do not last as the seasons change throughout the
year.
they understand better about grief and how to grief.
Understand that life does change from time to time
My child seems more accepting of his family life
She now knows that other kids have the same things going on
Yes - Other people experience changes in their lives too.
coping with grief
Allowing him to feel comfortable to open up and verbalise what he was feeling.
Giving him a group of peers he could work with and talk to. Having another
adult to talk to, someone removed from the family.
It was much more easier to talk to me better. And she does not cry that much
any more
Confident to express their feelings
it was calm and she was very happy too now that different people understand
She seemed to enjoy the discussion groups, and helped to strengthen some
friendships.
shares more
he talks about feelings and expresses himself in his own little ways
I feel his that little bit stronger in expression of feelings.
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APPENDIX L: COMPANION PERCEPTIONS OF PARTICIPANTS’ LEARNINGS
WHAT DO YOU THINK IS THE MOST SIGNIFICANT LEARNING
THAT HAPPENS FOR CHILDREN AS A RESULT OF
PARTICIPATING IN THE SFG PROGRAM?

– COMPANION’S OPEN RESPONSES
Change is normal. Lots of kids have change in their family. Positive
experiences can come from negative experiences.
That they are normal. That change is normal. That they will be ok. That
they can cope.
That it is okay to talk about change and loss. Peer support very
empowering/ That they are not isolated in their change/grief and that they
have no control over other peoples actions/deaths - just like the seasons
Change is a part of life and everyone experiences this. That they are not
alone
Learning that they are not the only one that go through hurtful and sad
times in their life and hearing stories from the other children in the group
help them share. Knowing that they are not alone and it is normal to have
changes in their family.
Empathy for others. Acceptance of their circumstances.
That loss and grief is a part of life and knowing there are others in the
'same boat'
That CHANGE is a part of everyone's life whether they have experienced
their parents separating or not; that death creates a lot of change for them;
They have a better understanding that everybody experience different
changes in their lives and that they are not alone as other families go
through similar situations.
The significant learning that takes place is learning that it's normal and o.k
to feel the way that they do; and to discuss it with someone they can trust
is a good thing. They also value the suggestions of ways that they can
handle their emotions and situations.
That they are not alone. / They can talk to people with similar stories of
change and loss. / That they can learn techniques to cope and that they
can move on from their "winter".
That there are strategies they can use to help them. There are other
people they can turn to, other people with changes in their life.
To manage their feelings to talk to others and know they are not alone.
That they are not alone in their situation, that peers have similar situations
and feelings that help them feel not so alone or different to others. Also
that it's ok to talk about their feelings and the things they find hard.
The most significant learning for the children in my view is the fact that
they realise that the divorce of their parents isn't their fault. For the
children who have lost loved ones, they have the opportunity to share their
experiences with other children which significantly reduces their sense of
isolation.
Feeling safe to share their story and knowing that they are not alone
expressing their feelings and feeling safe and knowing they are not alone
as others are going through similar journeys
That there are groups where you can talk about different situations. The
students hear how other people react the same/differently in the various
situations of loss and change.
understanding that there are other students in a similar situation, / having
an adult they can share their feelings with that isn't part of the situation.
Learning how to channel feelings positively and knowing they cannot
change things and are not to blame. Learning that they are not alone and
that it's ok to feel as they do.
Managing their feelings... / /Not the only one experiencing change / loss /
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WHAT DO YOU THINK IS THE MOST SIGNIFICANT LEARNING
THAT HAPPENS FOR CHILDREN AS A RESULT OF
PARTICIPATING IN THE SFG PROGRAM?

– COMPANION’S OPEN RESPONSES
They realise that they are not alone and that they can move on from their
situation and deal with emotions in a positive way. That it is normal to feel
angry, sad etc … to grieve and it lasts for a long time.
learning there are other children who have experienced the same
changes. They learn compassion, what a wonderful gift to have in life.
Learning they are not alone in the world , there are other children in the
same situation as themselves.
They know they have a support network, know that no winter lasts forever,
know they have choices, know they can hold memories close and know
they can set goals to keep moving forward.
They learn to know it‟s okay to feel how they feels and that they are not to
blame for the change in the family lives. Talking about their feelings and
knowing it okay to do so and that they can‟t stop changes from happening.
The confident they get from expressing themselves - Their confident
growth is amazing.
That change is ok and I am going to ok too. Self regulation of
emotions/attitudes, resilience.
that change is a natural part of life and that you can't control others and
certain situations BUT you can control how you react to certain people and
situations.
Learning to express their feelings and understanding that changes are
okay.
When they learn that changes are happening all the time in our lives and
we have to accept the changes and know that we are able to go on living
happy & complete lives
understanding about changes that happen in connection with grief & loss,
a growing understanding that life can get better
Knowing that it is ok to grieve, and that they are having normal reactions
to change.
The understanding of change
being listen to and being able to talk about their feelings.
Once a door is opened where they feel comfortable in sharing their
intimate and at times very hurting and painful feelings, and they realise
what a release of any pressure. And it's ok I'm safe.
The ability to manage their own feelings and make good choices.
That they can have some control over themselves.
Recognising what they have experienced has allowed them to grow
personally & that they are able to move forward. Learning strategies to
cope with changes & loss they may go through in their lives.
that when there is change i can cope, I have strategies
I feel that the most significant learning that happen is when they realise
that it is okay to talk about their feelings and the changes that is
happening for them and that they understand it is not their fault.
that they can be in charge of their feelings
self awareness
Their attitude to life changes because they are made special & to realise
that they ARE special.
Resilience, confidence and getting along.
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APPENDIX M: PARENT PERCEPTIONS OF CHANGES IN PARENT-CHILD
COMMUNICATION
IN WHAT SORT OF WAY HAVE (CONVERSATIONS WITH YOUR CHILD) CHANGED (SINCE
THEY ATTENDED THE SFG GROUP)?
– PARENTS’ OPEN RESPONSES
My son expressed feelings I didn't realise he felt. We spend more time on these as he opens himself
more
He is more likely to talk about things that are bothering him but I feel this has come about not only
through Seasons for Growth but through him seeing a weekly therapist also. His angry feelings have
also diminished slightly.
My child talks about things that upset him and realises that he can get upset about the issues openly.
talk more, more interested in understanding what has happened
She now talks more openly and doesn't keep as much to herself
easier to talk about
I feel that she can express herself more openly to me without the concern that she is asking wrong
questions.
My child says she finds that it's easier to talk to me about it.
Asking more questions
She does not worry about being adopted and loves us as adopted parents.
She is more positive
they understand their own feeling better and have a way now of analysing them themselves.
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APPENDIX N: COMPANION PERCEPTIONS OF SFG’S IMPACT ON THEMSELVES
DO YOU THINK BEING INVOLVED WITH THE SFG PROGRAM HAS
BETTER
IMPROVED HELPED WITH ENHANCED
CHANGED YOU IN ANY WAY?
UNDERSTANDING PERSONAL
OWN
WORK
OF CHILDREN
QUALITIES CHALLENGES PERFORMANCE
– COMPANION’S OPEN RESPONSES
Helped me further develop my own resilience. Deepened my understanding of
what some of my students have to deal with - thus increased my compassion.
Recognise the need to be more aware of holistic approach to children's needs.
I allow more time to stop and listen.
I have a better understanding of the way children think and process their
feelings and this translates to an overall better appreciation of how to help
people who are grieving. My confidence has increased over time.
An openness to the individuality of each story told - every story is unique.
I am more understanding of how young people feel and why they can become
angry or withdrawn. i am more understanding of the complex issues affecting
children's lives. i also think I am better at getting children to trust me and
confide in me.
Helped me to become a stronger person and I gained a valuable insight into
what goes on childrens minds when they are experiencing loss and change in
their lives.
Better listener and able to support children who have issues that arise earlier
I have realised that so many children are "behind the 8 ball" before they even
reach the school gates each day. I am far more compassionate &
understanding.
It has made me grow as a person and I have enjoyed learning about others.
I am more aware of the pressure and challenges on young people today. / I
self reflect on "where i am at" in my life, stresses, challenges, emotions more.
Made me more aware of the situation of these children and gave me the
opportunity to share my story
The training and experience has helped me to talk to the whole grade of 63
children about the recent death of a parent of one of my students. I felt very
sad about this event but was able to offer guidance and support to the children
and respond to the situation in an appropriate manner.
Increased confidence in working as a pastoral carer. / Deeper understanding
of the grief process in children /
It has made me aware of what the children feel and the ways in which I can
help to let them express their feelings. I felt more connected to the children
and why they have become the person they are. I am just now more aware of
what the child goes through which gives me ideas on what I can do to help
them more.
To be able to take on a more responsible role in a learning environment.
Understanding each children's feelings and developing a supportive rapport.
I have a greater understanding of how the decisions and actions of adults
effects children, often they are confused and feel invisible. I respect children
even more, how brave they are and how they can express their feelings.
Understanding that children may have thoughts and feelings that can effect
their lives. You never really know what is happening in someone's life and they
way children interpret what has happened.
it has helped me understand the different stigmas of divorce and how this
affects children's self esteem and how each child carries this differently and
needs to be listened to
It has made me aware of how important it is to give children the opportunity
and the space to help them through major life changes in their family. I have
seen how much children grow in the group and build a trust with each other.
I has made me more aware that age has no boundaries when experiencing
change or loss. we should never under estimate how deeply children can feel.
I am acutely aware of how children can be feeling after a change such as a
divorce or a death of a loved one has taken place. I am ready to support them
in any small way I can
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DO YOU THINK BEING INVOLVED WITH THE SFG PROGRAM HAS
BETTER
IMPROVED HELPED WITH ENHANCED
UNDERSTANDING PERSONAL
OWN
WORK
CHANGED YOU IN ANY WAY?
OF CHILDREN
QUALITIES CHALLENGES PERFORMANCE
– COMPANION’S OPEN RESPONSES
I have developed a greater understanding of the diversity of feelings, that
every child has a different journey due to different experiences and families. I
have greater appreciation for how resilient kids can be.
It has helped me understand more about the impact that change has on
people, and in particular teenagers
I am more understanding to how children perceive things that happen in their
lives.
It has made me better understand the needs of Children and their feelings.
How children like to be asked "How are you?" and like to talk to someone they
can listen to.
I appreciate what it must be like to lose someone close - fortunately I never
have. I am much more aware of how many children have difficult lives and the
number of children who have lost parents staggers me.
positives and encouragement to others used more, some contemplation of
own grief in terms seasons, working in a different way with kids to my usual
one ( School Counsellor- not counselling when in "Seasons" )
I have been able to share different parts of my story of change in a variety of
contexts and to use the analogy of the seasons in a variety of settings ie. not
just with children
1) It has helped me to further understand resiliency. 2) Give me more
strategies to teach, encourage and help children to build resiliency. 3) It has
cemented things in my own knowledge about certain areas such as culture,
flexibility, being observant, and having a tender heart.
Invigorated me to apply myself to the value of education and the role of
support & pastoral care
More compassionate, better listener, more able to respond 'in the moment' to
what is happening during a session.
Increased my confidence.
Made me aware of my own lack of control over change/loss and bereavement
Huge insight to deal with personal change & loss
I have been a child how has lost a parent early in life, this program has helped
me understand after all this time how I was feeling was normal.
It has made me more aware of the changes that have happen or are
happening within my own family.
More able to cope with change in my own life.
open to the story, the idea that there are easy strategies to cope with change
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APPENDIX O: COMPANION-PERCEIVED POSITIVE IMPACTS OF THE PRE
SURVEY
WHY DO YOU THINK THAT COMPLETING A SURVEY BEFORE
THEIR GROUP HAD A POSITIVE IMPACT ON THE CHILDREN’S
EXPERIENCE OF STARTING THE GROUP?
– COMPANION’S OPEN RESPONSES
They were interested doing the survey. It got the children motivated and
interested in the program. Got the children to think what it might be about, and
a chance to discuss what brother's or sister‟s have said about the program.
They understood a bit more about eh programme before embarking on it. It
made them all very keen to get started
They seemed to have some idea of what the program would be about and why
they were in the program
They were happy to do it, seemed to be a good tuning activity.
Doing the survey beforehand set the girls up in preparation of what is
expected from me as the companion. It also enabled them to ask questions
about what they would be doing, and what I would be doing. With their
questions answered they were more settled.
it gave them a little language to start the initial discussion
Because it was like a introduction to the children for Season's for Growth.
It prepared the children and made them aware of their attendance and
participation in Seasons for Growth.
Some children did not know what the program was about but now have an
understanding of the program.
yes it gave them some indication of what would be taught in the program
It prepared them for what the group was about.
The survey prior to the group gave them an introduction to the programme and in particular the children were aware about being about feelings/
Gave students an idea on what the program was about
Pupils had a basic idea of what to expect from the programme.
They really enjoyed it and were excited to start the program.
I think the children were intrigued by the survey and this helped them to feel
that the program would be a special experience for them. they loved the
animated owl and the talking voices.
They were all happy to do the survey and were prepared to do it again at the
end. I think it gave them a sense of it being official and more willing to work at
the program
Students were happy to participate
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